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INTRODUCTION  
About this G uide  

 

 
Using Your WITS  to Prevent Peer Victimization was 

developed to support elementary school edu cators and 

community leaders across Canada in implementing the 

WITS Primary and WITS LEADS Programs in their schools 

and communities. The guideôs content stems from years 

of collaboration among teachers, principals, school 

counselors, university researcher s, police officers, 

firefighters and other adults dedicated to creating safe 

environments for young children. These resources aim to 

prevent peer victimization among ele mentary school 

children and to show  adults at school, at home and in the 

community how to respond effectively to 

childrenôs requests for help.    
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WHY THIS GUIDE WAS D EVELOPED   
Using Your WITS to Prevent Peer Victimization aims  to  facilitate the 

implementation of the WITS Programs in schools and communities across 

Canada.  

Research indicates  that children in WITS Programs schools report lower rat es 

of physical and relational victimization than their peers elsewhere.  This  guide 

intends  to give all Canadian schools and communities the opportunity to 

adopt the programs, customize their practical  resources  and learn what it 

means to ñuse your WITS.ò 

The WITS Programs include  two components  that are developmentally 

tailored for primary and intermediate elementary school children :  

Á The WITS Primary Program  -  The WITS acronym stands for W alk 

away, I gn ore, Talk it out and Seek help and provides a common language 

that children and the adults in their environments can use to talk about 

and respond to peer victimization.  This program is aimed at children in 

Kindergarten to Grade 3.  

Á The WITS LEADS Program  -  The LEADS  acronym stands for Look and 

listen, Explore points of view, Act, D id it work? and Seek help. This 

program promotes leadership and social responsibility among  children in 

Grades 4 to 6 and encourages them to solve peer conflict situ ations using  

these five problem solving steps.  

 

How the WITS Programs began 
WITS was created in 1993 when Lampson Street Elementary 
School Principal Judi Stevenson began teaching students 
four simple conflict resolution strategies: Walk away, Ignore, 
Talk it out and Seek help. Soon, "using your WITS" was a 
popular phrase at the Esquimalt, BC school. 

In 1997, Lampson school police liaison Tom Woods launched the Rock Solid Foundation ɀ a group of 
local athletes and law enforcement officials with a mission to provide violence prevention programs to 
children and youth. Woods and the Rock Solid Foundation teamed up with Principal Stevenson, local 
teachers and counselors and University of Victoria psychology professor Dr. Bonnie Leadbeater and her 
research team. Together, they pioneered the WITS Primary Program for Kindergarten to Grade 3 
students. 

As the program spread through Greater Victoria, a question emerged. Where do older elementary 
school students fit in? The answer came in 2005 when the Rock Solid Foundation and UVic collaborated 
with Frank Hobbs and Lake Hill Elementary Schools in Victoria to pilot the WITS LEADS Program for 
Grades 4 to 6.  

4ÈÅ ÎÅ× ÐÒÏÇÒÁÍ ÒÅÆÌÅÃÔÅÄ ÔÈÉÓ ÁÇÅ ÇÒÏÕÐȭÓ ÄÅÖÅÌÏÐÍÅÎÔÁÌ ÁÄÖÁÎÃÅÓ ÁÎÄ ÁÄÏÐÔÅÄ Á ÎÅ× ÁÃÒÏÎÙÍ 
focused oÎ ÕÎÄÅÒÓÔÁÎÄÉÎÇ ÏÔÈÅÒȭÓ ÐÅÒÓÐÅÃÔÉÖÅÓ ÁÎÄ ÉÎÎÅÒ ×ÏÒÌÄÓȡ Look and listen, Explore points of 
view, Act, Did it work? and Seek help. Like the WITS Primary Program, WITS LEADS was met with 
success and made widely available in 2006. 

A Principal 
Uses Her WITS 
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These community -based programs are delivered in the school and supported 

by the studentsô families and communities with the complementary  goals of 

preventing peer victimization among elementary school children and teachi ng 

adults to respond effectively to childrenôs requests for help. 

This guide facilitates the implementation of the WITS Programs b y providing 

detailed lesson plans corresponding to popular childrenôs books that teachers  

can integrate into the curriculum , c omprehensive instructions on conducting 

special assemblies and classroom visits for community leaders and practical 

resources to reinforce the WITS message at school, at home  and in the 

community . 

WHO THIS GUIDE IS FO R  
The WITS Programs recognize that p re ventin g peer victimization in young 

children requires more than  simple  acronyms and social skills programs. It 

requires a community  of dedicated adults who work together to create  a 

network of school and community role models who  are responsive to young 

childrenôs reports of peer victimization.  

This guide is intended for all members of th is network, including elementary 

school educators, community leaders, such as emergency services personnel 

(e.g. police, firefighters and paramedics), elders, university a nd high school 

athletes, as well as any other adult ro le models who are interested in 

preventing peer victimization in their communities.  

This community -based approach is what sets  the  WITS Program s apart . 

Unlike  social skills and conflict resolution progr ams , the focus of the WITS  

Programs  is not on the individual child but on the whole community. By 

reaching beyond  schools  and  classrooms , the programs  unite community 

leaders , educators and parents to p rotect young children from peer 

victimization  and rely  on  committed champions in both the community and  

the schools for effective  implementation . 

HOW THIS GUIDE IS OR GANIZED   
This guide is a collection of lessons, activities, lists of recommended childrenôs 

books  and other practical resources that have been u sed successfully by 

teachers, community leaders and families to support children facing peer 

victimization.

In this guide, you will find the following chapters:  

Á Community Leaders:  Working Together For Success  -  Includes 

recommendations, ideas  and tips  to guide community leaders in their 

interactions with children and the school community .  

Á Educators: Great Ideas for Teaching WITS  -  Presents lesson plans 

and instructional strategies created by educators  for educators  to  
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effectively integrate the WITS messa ge into the 

curriculum. These include French language  

lessons and lessons with Aboriginal themes.  

Á WITS Toolbox: Resources You Can Use  -  

Provides printable posters, pamphlets, 

bookmarks  and  other resources  that can be used 

to extend and support the WITS Programs. This 

section also provides a summary of  provincial  

and territorial  learning outcomes  that can be 

achieved through WITS Programs lessons , as well 

as information on research evaluating the 

programsô effectiveness and references on both  

the programs  and related issues of peer 

victimization.    

Throughout the guide, you will also encounter  the 

icons to the left. Read their descriptions to learn more 

about what each one signifies and then use them 

throughout the guide to find carefully selected videos,  

resources and tips that will enhance your use of the 

WITS Programs.  

CONCLUSION  
Using Your WITS to Prevent Peer Victimization  is 

designed to provide educators, community leaders and 

other concerned  adults the resources they need to 

effectively implement th e WITS Programs in their 

communities  and reduce peer victimization among 

young children . The guide clearly outlines the main 

activities and messages of the WITS Programs and 

provides tools to help deliver them.  

Yet, a key component  of the WITS Programs is 

flexibility. The number of ways you can implement the 

WITS Programs in your community is limited only by 

your imagination so get creative, have fun and 

remember to always use your WITS!  

  

I CONS USED IN THIS GUIDE  

           Watch WITS in Action 
This icon is used to point to 

online videos demonstrating 

WITS concepts or activities. 

               Helpful Hint                      
This icon provides tips for 

readers, suggesting ideas to 

help them implement the 

WITS Programs effectively. 

               Additional Resources 
This icon is used to point to 

additional resources both 

online and in this guide that 

can supplement WITS 

Programs activities and 

support its messages.  



 

 

 

COMMUNITY LEADERS  
Working T ogether for Success  

 

One of the disting uishing characteristics of the WITS 

Programs is their community -based approach  to 

preventing peer victimization . Thatôs why the 

participation of community leaders , such as emergency 

services personnel, university or high school athletes, 

elders or any othe r adult role models interested in 

preventing peer victimization , is an essential element of 

the WITS Programs. For community leaders, the time 

commitment is small, but the payoff is huge ï both for 

the students and for themselves.  As firefighter Tom 

Woods says, the WITS Programs empower community 

leaders to become ñfive-minute heroes.ò
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COMMUNITIES CREATING  CHANGE  

The proven success of the WITS  Programs  depends on its community -based 

approach. Working together with teachers, students and families, communi ty 

leaders can prevent peer victimization and respond effectively to childrenôs 

requests for help. Community  leaders play an essential  role in the WITS 

Programs, promoting the WITS message through dynamic presentations and 

classroom visits.  

But while the W ITS Programs depend on community leader involvement, they 

also recognize how busy this group can be. Therefore, the time commitment 

required from community leaders is small and their role is flexible, minimiz ing 

the  demand on their limited time and resourc es while maximizing the impact 

on as many children as possible.  

This chapter, written for community leaders, describes their important role 

and provides detailed recommendations for conducting presentations and 

visits with students.  

THE ROLE OF COMMUNIT Y LEADERS  
As a community leader, you may become involved in the WITS Programs in a 

number of different ways. Your local school may have already adopted the 

programs and is now inviting you to contribute as a community representative 

or perhaps you have lear ned about the WITS Programs and are now 

encouraging schools in your community to get involved. No matter how the 

WITS Programs are initiated, your crucial role is the same.  

How the WITS Programs`  
Community Role has Evolved 
When school police liaison Tom Woods helped launch the 
WITS Primary Program in the late 1990s, he envisioned the 
ÐÒÏÇÒÁÍÓȭ ÃÏÍÍÕÎÉÔÙ ÐÒÅÓÅÎÃÅ ×ÏÕÌÄ ÃÏÎÓÉÓÔ ÏÆ ÐÅÏÐÌÅ 
like him: school-based police liaisons who would offer a 
friendly community presence for children. 

As the program grew, however, so did the number of adult role models wanting to contribute. In 2005, 
the program expanded the community role to include paramedics and firefighters. More recently, 
elders in Aboriginal communities have been suggested as supporters for the WITS Programs.  

In response, WITS has extended the community leader role. From emergency services personnel to 
elders, all adult role models with an interest in preventing peer victimization among elementary school 
children are welcome to participate as community leaders, contributing their experience and influence 
to reinforce the WITS message.  

This includes young adult role models such as university or high school athletes who can participate in a 
supportive capacity, helping other community leaders deliver the program elements outlined in this 
chapter. 

From Emergency 
Services Personnel 

to Elders 
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As a community leader, y ou are not solely responsible for teaching the WITS 

Progra ms. Your  task is to provide positive first contact with children as a 

community role model, demonstrating that you are part of a greater support 

network that children can call on fo r help. Your involvement shows children  

that there are responsible adults o utside the school walls who believe in the 

WITS message and are willing to help with peer conflicts before problems 

escalate.  

In particular, you help reinforce WITS strategies by leading three special 

school activities: the Swearing - In Ceremony where Kinde rgarten to Grade 3 

students are deputized as WITS Special Constables, the Tug -of -Help skit 

where Grades 4 to 6  students are introduced as WITS Leaders and follow -up 

classroom visits throughout the school year to see how students are doing 

with using their WITS.    

The Swearing - In Ceremony  

What is the Swearing - In Ceremony?  

The Swearing - In Ceremony kicks off the WITS Primary Program and is 

presented every school year in September or early October  as a reminder to 

teachers, students and parents to use their WI TS. In a 30 -minute assembly 

involving all students in Kindergarten to Grade 3, community leaders 

introduce students to the WITS acronym, read a special WITS story, teach 

students to stand at attention, salute and offer a secret handshake and recite 

a WITS Oath. The students are then sworn in as WITS Special Constables and 

awarded a WITS badge  that is supplied by the school.  

Why is the Swearing - In Ceremony important?  

The Swearing - In Ceremony is important  because it builds enthusiasm for the 

WITS Primary Prog ram and shows children that WITS is not only used by their 

school community, but is something community leaders also actively support. 

Being sworn in as WITS Special Constables reinforces to students that, like 

the community leaders presenting the ceremony , they have an important role 

to play in their school community. They can use  their WITS to keep their 

school safe and to help their peers.  

How do we conduct a Swearing - In Ceremony?  

The Swearing - In Ceremony is conducted in cooperation with school teachers 

and administrators . Before the ceremony, it is important to communicate with 

the principal or teacher at the school who will be coordinating the ceremony 

with you.  

Together, y ou should review the outline of the ceremony so everyone is 

familiar with its ele ments. It is also a good idea to let school staff know about 

any special equipment you might need, such as an A/V system.  
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Finally, it is important to confirm the number of 

students that are expected to attend. The principal or 

teacher you are working wi th should make sure to 

acquire a badge for every student . The number of 

students attending will also help you determine how 

many other community leaders you should recruit to 

help you distribute the badges.  

The Swearing - In Ceremony consists of five parts:  

1. INTRODUCTION  

Introduce yourself to the students and briefly 

describe your role in the community.  

After describing your work, explain what the WITS 

acronym stands for: W alk away, I gnore, Talk it out 

and Seek help. Some of the children in the audience 

m ay have already been introduced to the WITS 

Program so try to invite audience participation in 

describing what each of the letters stands for.  

Next, explain why WITS is important to you. Try 

giving examples of how you have used WITS 

strategies in your rol e in the community.  

Finally, outline the different parts of the Swearing - In 

Ceremony that students are about to participate in.  

2. READ THE SWEARING - IN STORY  

This illustrated story about a walrus who helps a 

little boy deal with teasing at school can be f ound in 

the WITS Toolbox Chapter of this guide , beginning 

on page 16 3 or  downloaded from the WITS website 

at www.witsprogram.ca/community/swearing - in/ . If 

you have access to a laptop and digi tal projector 

you may project the illustrations  on a large screen 

for students to follow along as you read the story.  

3. TEACH WITS SPECIAL CONSTABLE SK ILLS  

In preparation for their deputization, you will teach 

students a few  fun  WITS Special Constable ski lls . 

Demonstrate each of these skills to the students and 

allow a brief time for them to practice with a 

partner.  

Stand at Attention  -  Stand up tall with feet 

together, arms straight and down by sides, bottom 

tucked in, shoulders back, chest out and chin up.  

           Watch WITS in Action 
Watch footage of a WITS 

Swearing-In Ceremony at 

www.vimeo.com/15640444 

               Helpful Hint                      
Generally one community 

leader will take the lead in 

conducting the Swearing-In 

Ceremony; however, other 

community leaders ɀ 

particularly young adults like 

university or high school 

athletes ɀ can also be invited 

to participate. They can 

support the ceremony by 

helping to distribute badges 

to the children. 

               Additional Resources 
Visit www.witsprogram.ca/ 

schools/media-resources/ for 

other multimedia resources 

you can use to introduce 

WITS to the students during 

the Swearing-In Ceremony. 

http://www.witsprogram.ca/community/swearing-in/
http://www.vimeo.com/15640444
http://www.witsprogram.ca/schools/media-resources/
http://www.witsprogram.ca/schools/media-resources/
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Salute  -  The salute is always ñlong way up and short way down.ò Stretch 

your right arm straight out to the right,  and  then bend at the elbow to 

bring hand to head. To finish the salute, bring hand straight down.  

Secret Handshake and Password  -  Extend y our right hand as for a 

handshake. Pretending to have a flipper instead of a hand, lightly tap your 

right ñflipperò on the inside of your partnerôs right elbow. At the same time, 

say  the secret password  ñHuddy, huddy !ò Thatôs walrus talk for ñHey, how 

ya d oing?ò 

4. RECITE THE WITS OATH  

This is the most important part of becoming a WITS Special Constable. 

Request that all s tudents in the assembly stand at attention, place their 

right  ñflippersò over their hearts  and recite the following oath  after you . 

Read just a few short phrases at a time and then have the students repeat 

them.  

ñI promise to use my WITS, to walk away, ignore, talk it out and seek 

help when Iôm dealing with teasing and bullying. I promise to also help 

other kids use their WITS to keep my s chool and my community a safe 

and fun place to be and learn.ò  

5. DISTRIBUTE WITS SPEC IAL CONSTABLE BADGES  

Finally, the  students are presented with their own badge s, deputizing them 

as WITS Special Constables. I t's important to relate how exciting it is to  

become a new WITS Special Constable and to emphasize the responsibility 

that comes  with the badge. All WITS Special Constables are expected to 

use their WITS when confronted with teasing and bullying.  

Before each student receives a badge, he or she shoul d demonstrate the 

WITS Special Constable skills: lead each student in standing at attention, 

saluting and offering the secret handshake and password before giving 

them their badge.  

The Swearing - In Ceremony ends with an inspection of the new recruits as the  

students line up and walk past you on the way back to their classes . R emind 

students that you  will return  for classroom visits  throughout the year to check 

up on they are doing with their WITS.  

The Tug - Of - Help  

What is the Tug -of -Help?  

The Tug -of -Help, a 30 -minute assembly involving all students in Grades 4 to 

6, generally takes place in September or early October. In this interactive 

skit, community leaders use a rope pull to demonstrate the power of seeking 

help.  
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The skit introduces students to the WITS  LEADS 

acronym and the idea of WITS Leaders ï older 

students who can help younger stu dents seek help 

from a responsible adult.  

Why is the Tug -of -Help important?  

The Tug -of -Help is the official launch of the WITS 

LEADS Program  and studentsô first introduction to the 

LEADS acronym. Itôs an important assembly because it 

strengthens the connection between older students 

and community leaders, reinforcing that these people 

are still available to help just as they were in the 

studentsô younger years. It also reinforces messages 

around why children should seek help when confronted 

with tough situations.  

In addition, t he Tug -of -Help introduces the idea that 

children in Grades 4 to 6 can become WITS Leaders 

who are able to provide support to their younger peers 

and help make their schools and communities safer 

places for children to be and learn.  

How do we conduct the Tug -of -Help?  

To conduct the Tug -of -Help, you will need to recruit 

another community leader (e.g. a large student 

athlete) who will join you during t he skit to play the 

part of  the ñbully.ò  

You should also select three WITS Leaders to 

participate in the skit in advance. These leaders should 

be students in Grade 5 or 6 who are familiar with the 

WITS Program s and can explain what it means to be a 

WITS L eader  in the school .  

To prepare, lay out a long piece of rope on the floor 

and then pick a n outgoing child volunteer  from the 

audience . A sk for the child's name and then explain 

quietly to him or her ï ensuring the audience canôt 

hear you ï that you are g oing to do two rope -pulls 

between the child and the ñbully.ò In the first rope 

pull, the child will lose. The second time, however, he 

or she will win.  

Preparing the child for the outcome is important so 

that th e sequence is fun and not upsetting to the ch ild 

volunteer.  Whisper to  the child volunteer that in  the 

first tug the audience may laugh, but that during the 

           Watch WITS in Action 
Watch footage of a WITS 

Tug-of-Help at 

www.vimeo.com/15260369 

               Helpful Hint                      
The Tug-of-Help is meant to 

be fun and flexible and 

community leaders are 

invited to use their own 

personality to make it come 

alive. For those who prefer, 

however, a script has been 

created to guide community 

leaders through the skit. 

Check it out in the WITS 

Toolbox Chapter of this 

Guide, beginning on page 180. 
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second round circumstances will change. Because t he audience may find it 

quite funny when the child volunteer initially loses the rope pull,  it is 

important to prevent embarrassing him or her  by  facilitat ing  comments from 

the audience.  

1.  INTRODUCTION  

Begin by explaining that the rope on the floor  is special because it 

represents the rights that every student has to feel safe at school. Tell 

the audi ence that you are going to demonstrate how a student can 

protect those rights.  

Introduce the child volunteer to the audience. Remember to also 

introduce your partner who will represent the ñbully ò in this skit. 

Explain that the ñbully ò in this case has dec ided to pick on the child 

volunteer because he or she is smaller than the ñbully. ò Explain that 

this means the ñbully ò is going to try to take away the child volunteerôs 

rights  by teasing or scaring him or her.  

2.  THE FIRST ROPE PULL  

Ask the ñbully ò to grab one end of the rope and the child volunteer to 

grab the other. Encourage the child volunteer to pull as hard as he or 

she can in order to try to protect his or her rights. Despite the child 

volunteerôs efforts, the ñbully ò should be able to pull him or her  

effortlessly across the floor.  

Ask the audience how they think the child volunteer did trying to 

defend his or her rights on his or her own , being careful to moderate 

commen ts. Ask the child volunteer, ñHow did it work?ò The response is 

usually ñNot so good.ò 

Suggest that things might go better if the child volunteer had some  

help and then ask the audience if any of them might be willing to help 

defend the child volunteerôs rights. Select the three WITS Leaders from 

the audience. Ask them to explain their  role as WITS Leaders and then 

direct them to get behind the child volunteer and grab the rope.  

Explain that there are others who can help as well and ask for some 

adult volunteers. Have the child volunteer and/or WITS Leaders s elect 

a mix of instructional  and administrative school staff, parents or other 

community leaders in attendance . Ask each person to grab the rope 

behind the child volunteer.  

3.  THE SECOND ROPE PULL 

Repeat the rope pull. This time, the bully should be pulled effortlessly 

across the floor.   

Ask the students how they think the child volunteer did this time. Ask 

the child volunteer ñHow did it work?ò  
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Explain to the students that no matter how big a problem seems, when 

they seek help from older students and trusted adults, they can 

overcome i t and protect their right to feel safe at school.  

4.  INTRODUCE THE LEADS ACRONYM 

Ask the audience what WITS stands for. If students have been through 

the WITS Primary Program, they should  be familiar with the a cronym . 

If not, they may need a little help. Exp lain that WITS stands for W alk 

away, I gnore, Talk it out and Seek help and represent s strategies they 

can use when dealing with a conflict.  

Next, ask the  audience  what LEADS stands for. Explain that the 

acronym stands for Look and listen, Explore points of  view, Act, D id it 

work? and Seek help. Explain that these are skills they will learn in the 

WITS LEADS Program and that they will use as WITS Leaders. Also, 

explain how you use LEADS strategies in your work in the community.  

The Tug -of -Help ends with a r eminder to students that you  will be return ing 

for school visits  through out the year to check up on how students are 

developing as WITS Leaders .  

Classroom Visit s  

What are classroom visits?  

Community leader s make five -  to 10 -minute classroom visits through out the 

school year  to see how students are doing with using their WITS or how they 

are developing as WITS Leaders. Ideally, community leaders shou ld visit 

every two months.  

At each visit, community leaders distribute visual reminder gifts, such as 

pencil s, bookmarks and posters. Each is adorned with the WITS acronym, 

providing students a visual reminder to use their WITS.   

Why are classroom visits important?  

Classroom visits from community leaders are one of the most important  

pieces of the WITS Programs  for students. These informal visits help to 

maintain the programsô community presence and give students a chance to 

interact with positive adult role models in the community who reinforce the 

WITS message. These visits remind children on a regular basis t o ñuse their 

WITSò and also encourage teachers to stay involved in the program by 

demonstrating community support . 

In addition to creating a positive atmosphere of anticipation among students, 

the visual reminder gifts connect the WITS Programs to the stud entsô home. 

When the gifts are brought home , they can start  conversation s with parents 

about WITS  and encourage  families to adopt this  language to discuss peer 

victimization . 
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How do we conduct classroom visits?   

Classroom visit s are flexible and informa l, but here are 

some tips to help make your visit a success:  

BEFORE THE VISIT  

Á Contact the school principal to coordinate and 

confirm the date and time of the visit.  Ideally, 

the principal will be able to let the classroom 

teachers know you are planning to be in the 

school so they will be expecting your visit.   

Á Pick up the reminder gifts  from the school office . 

They should be bagged in groups of 30.  

Á Obtain a class list and map of the school.  

Á Plan to dress in uniform if your professional role 

requires it. Young students should be able to 

identify you as a helping person in the 

community.  

AT THE SCHOOL  

Á Check in at the school office. This is important as 

many elementary schools have special 

procedures for signing in visitors.  

Á Knock gently on t he classroom d oor. The teacher 

may  be expecting visitors but may have 

forgotten  or may not know you are coming . If 

students are not in the classroom they may be in 

another part of the school or on a field trip. 

Should this happen, visit the next class and then 

check bac k. If you still  cannot connect with a 

class as scheduled, leave the reminder gifts for 

the teacher at the office.  

Á Once in the class, introduce yourself  to the 

students  and tell them about your role in the 

community .  

Á Ask students if they know what WITS st ands for : 

W alk away, I gnore, Talk it out and Seek help.   

Á Ask students to describe a time they have used 

their WITS. Try to connect the studentsô stories 

with WITS principles.  

Á If time permits, talk to the students about 

projects they are working on or anyt hing else in 

the class which may be of interest to the group. 

Interactions that are unrelated to WITS are okay 

           Watch WITS in Action 
Watch footage of a 

classroom visit by a 

community leader at 

www.vimeo.com/15259856 

               Helpful Hint                      
Ideally, community leaders 

could adopt a single class and 

a variety of community 

leaders would visit the school 

on a regular basis. Because of 

the small time commitment 

the visits require, a single 

community leader can adopt 

many classes. Once in the 

school, traveling from one 

class to the next does not 

add much extra time. 

Community leaders can even 

occasionally make assembly-

style visits to reach multiple 

classes at once. 

               Additional Resources 
Visit www.witsprogram.ca/ 

schools/media-resources/ for 

other multimedia resources 

you can use to reinforce WITS 

messages during your 

classroom visits. 

http://www.witsprogram.ca/schools/media-resources/
http://www.witsprogram.ca/schools/media-resources/
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as they reinforce your role  as a friendly community representative who 

is there to help sustain the momentum of the WITS Program s.  

Á Hide the remi nder gifts until the end of the visit in order  to create a 

sense of anticipation and surpris e. Show the students the gifts and then 

give them to the teacher to distribute at the end of the school day .  

Á Remind students to use their WITS since this is the re sponsibility that 

comes with being a WITS Special Constable  or WITS Leader .  

Á If you are visiting students in Kindergarten to Grade 3, f inish your  visit 

by having students demonstrate what they learned at the Swearing - In 

Ceremony: how to stand at attention,  salute and give the secret 

handshake and password.  

Á Let students know when the next classroom visit will be.  

AFTER THE VISIT  

Á Fill in the Classroom Visit Information Sheet , available in the WITS 

Toolbox chapter of this guide  on page 184 or on the WITS web site at 

www.witsprogram.ca /community/school -visits/  to keep track of the 

classes you visited and the reminder gifts you distributed.  

CONCLUSION  
This WITS P rogram s have been designed specifically to minimize the imp act 

on limited community leader resources, while maximizing the ir  impact on as 

many children  as possible. By getting involved, you join a team of adults in 

childrenôs home, school and community environments with the desire and 

skills to prevent peer victim ization.  

This collaboration  is important. You donôt have to do it all on your own. 

Recruit other community role models to help. Getting a variety of community 

representatives on board shows children that  there are  plenty of adults 

available to help them s olve their problems.  

Your participation in the WITS Programs can make a big difference for 

children who  are at a very impressiona ble stage in their young lives so get 

involved, h ave fun and remember to  always  use your WITS!

 

 

  

The WITS Community Leaders Training Program  
Increase your success as a community leader by completing the WITS Training 
Program for Community Leaders.  

The program is a free 60-minute online training module that teaches community leaders about the 
WITS Programs and how they can become involved, using a series of videos, key resources and 
multiple choice questions. Learn more at www.witsprog ram.ca/community/online-training/  

Prep for 
Success 

 

http://www.witsprogram.ca/community/online-training/


 

 

EDUCATORS   
Great Ideas fo r Teaching WITS  

 

The WITS Programs were designed for  educators by  

educators with an understanding that effective peer 

victimization prevention programs should enhance 

learning environments ï not workloads. Both the WITS 

Primary and WITS LEADS Programs pro vide a literature -

based curriculum comprised of practical lesson plans  that  

integrate easily into a variety of subject  areas . As such, 

the WITS Programs  help educators meet existing 

provincial and territorial curricular requirements while  

sustain ing  positi ve learning environments where  students 

engage in empathetic, open discussions about peaceful 

resolutions to peer conflict.  
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WEAVING WITS IN TO  THE LEARNING 

ENVIRONMENT  
Most educators of elementary school aged children agree that preventing peer 

victimiza tion among their students is a top priority. Yet, for busy educators 

pressed to meet curriculum requirements, finding the time and resources to 

implement a program aimed at preventing peer victimization can seem 

impossible.  

The WITS Programs were designed with this in mind. The programsô lesson 

plans are tied into existing provincial and territorial learning objectives and 

the concepts  weave easily into the daily life of the learning environment.  

This chapter, written for educators of elementary school aged  children, 

describes the important role of educators  and provides lesson plans and 

recommendations for implementing the WITS Programs.  

THE ROLE OF EDUCATOR S 
Peer victimization often occurs in the school context and, as an educator, you 

may be the first to respond.  

The WITS Programs provide strategies you can use to help students respond 

to these conflicts  peacefully . Moreover, teaching the WITS message to your 

students will empower you to create a positive learning environment where 

students are supporti ve and empathetic towards one another and open to 

discussing peaceful resolutions to peer conflicts.  

 

Why Involve Families & Communities  
Although the WITS acronym originated in an elementary school, 
WITS Programs developers recognized immediately that 
preventing peer victimization among young children required 
more than school staff involvement. It called for committed 
ÁÄÕÌÔÓ ÉÎ ÔÈÅ ÓÔÕÄÅÎÔÓȭ ÃÏÍÍÕÎÉÔÙ ÁÎÄ ÈÏÍÅ ÅÎÖÉÒÏÎÍÅÎÔÓ ÁÓ 
well. 

4ÈÁÔȭÓ ×ÈÙ ÁÎ ÉÍÐÏÒÔÁÎÔ ÃÏÍÐÏÎÅÎÔ ÏÆ ÁÎ ÅÄÕÃÁÔÏÒȭÓ ÒÏÌÅ ÉÎ ÔÈÅ 7)43 0ÒÏÇÒÁÍÓ ÉÓ ÃÏÌÌÁÂÏÒÁÔÉÎÇ ×ÉÔÈ 
families and communities. Simply inviting community leaders to conduct school-wide assemblies or 
classroom visits makes them an active part of the program. Sending home visual reminder gifts and 
informational pamphlets or calling on parents to read a WITS book to students can effectively involve 
families. 

The benefits are huge. The WITS Programs create a common language that students, educators, 
families and community leaders can use in positive and proactive conversations about peer 
victimization.  

For elementary school children, this means that no matter where they encounter peer victimization ɀ 
whether at home, at school or in the community ɀ adults will know how to respond effectively to their 
requests for help. 

Creating a Common 
Language with 

WITS 
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Educators have two main  roles in the WITS Programs: 

taking advantage of teachable moments with their 

students and integrating WITS lesson plans into the ir 

curriculum.  

Teachable Moments  

What are teachable moments?  

Teachable moments are situations that occur 

spontaneously in the learning environment, such as a 

peer conflict among students . These  can be used to 

reinforce WITS messages  and  provide reflectiv e 

opportunities for you to engage children in a 

discussion about the conflict and how it might be 

resolved.  

Why are teachable moments important?  

Teachable moments are important because they are 

one of the most effective  ways to incorporat e the 

WITS Progra ms in your learning environment. They 

require no  preparation and demonstrate practical 

application s of WITS strategies  by  helping students 

resolve present conflicts and prevent future ones.  

How do we use teachable moments?  

Below are some suggestions to inc orporate WITS 

strategies into teachable moments.  

HELPING TO RESOLVE A  PEER CONFLICT 

1.  Ask what the conflict is about.  

2.  Ask the students which of their WITS they could 

use to solve the conflict. They may need to try all 

the WITS strategies in order to find a r esolution.  

3.  Ask what they think might happen if they used 

their WITS.  

4.  Talk about why using their WITS is a better 

choice than responding aggressively.  

FOLLOWING UP AFTER A  PEER CONFLICT 

Á Support children on both sides of the conflict , 

including them  in pro -social activities to build 

confidence and inspire responsible behavio ur.  

Á Check in with children on both sides of the 

conflict to see how the conflict has been resolved.   

               Additional Resources 
You can also reinforce the 

WITS message in your 

classroom by involving 

students in WITS activities 

like a poster contest or the 

WITS Special Constable of the 

Week program. Learn more 

about these classroom 

activities in the Toolbox 

section of this guide on page 

192. 

               Helpful Hint                      
Seek help from colleagues, 

school counselors or 

administrators if you are 

trying to help students 

resolve a conflict that is very 

emotionally charged or 

complicated. Another adult 

may assist you by recording 

the details of an incident, 

discussing perceptions with 

children and by suggesting 

effective resolution 

strategies. 
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CONNECTING WITH FAMI LIES 

Families play a crucial role in supporting children to 

use t heir WITS. Parents and guardians have the 

advantage of seeing children interact in a variety of 

situations with friends and siblings. Consequently, 

there are many diverse opportunities for parents to 

reinforce WITS strategies when children encounter 

con fl icts and peer victimization.  

As an educator, connecting with families can be an 

important step toward resolving persistent and 

repeated conflicts among children . This interaction is 

especially effective if the studentsô parents or 

guardians understand the  WITS Programs as it 

provides a common language that will allow you to 

have positive and proactive conversations about the 

conflict that are focused on behavio ur rather than on 

who is to blame.  

To encourage this, th e WITS Programs have published 

several pa mphlets that outline the purpose of WITS 

and ways to use WITS strategies at home. These 

pamphlets can be found in the Toolbox section of this 

Guide , beginning on page 200 , or at the WITS website  

at www.witsprogram.ca/families/wits -at -home . The 

pamphlet, ñUsing Your WITS At Homeò should be sent 

home with students  when the WITS Programs are 

launch ed each year at the school.  

The reminder gifts that community lead ers distribute 

during their classr oom  visits  are  another tangible way 

to provide families with opportunities to initiate 

conversations about conflicts and WITS strategies.  

WITS Programs Lesson Plans  

What are WITS Programs lesson plans?  

WITS Primary and WITS LEADS Program lesson plans 

are at the center of the programsô implementation in 

the learning environment. These lesson plans are 

based on popular childrenôs books that depict 

characters facing conflicts in a variety of situations.  

 

           Additional Resources                             
Cyberbullying is an increasing 

concern for parents. 4ÈÁÔȭÓ 

why the WITS Programs have 

created resources to help 

parents understand this type 

of victimization that children 

can experience while 

communicating with their 

peers through email, online 

chats, texting and other 

social media. Check them out 

in the Toolbox section of this 

guide or online at 

www.witsprogram.ca/familie

s/cyberbullying.  

http://www.witsprogram.ca/families/wits-at-home
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The lesson plans contain  questions and activities tha t 

extend students ô understanding of the characters , how 

they used WITS and WITS LEADS strategies and ï in 

some cases ï how the  characters  could have done a 

better job of ñusing their WITS.ò  

Why are WITS Programs lesson plans 

important?  

The WITS lesson pl ans have been designed to support 

the WITS message while simultaneously satisfying 

learning objectives defined by provincial and territorial 

education departments across Canada. The lesson 

plans integrate directly into the curriculum so that 

bringing the W ITS Programs into the learning 

environment does not require extra work from 

teachers. Indeed, t he activitie s require little 

preparation,  appeal to a broad range of student 

learning styles  and can be adapted to your teaching 

style and creativity.   

How do we  use WITS Programs lesson plans?  

Educators experience the most success with the WITS 

Programs when they use a WITS lesson plan with their 

students at least once a month. The WITS Programs 

have two main types of lesson plans:  

1. WITS PRIMARY PROGRAM  LESSON PLANS 

WITS Primary Program lesson plans are focused on 

the conflict resolution strategies in the WITS 

acronym: W alk away, I gnore, Talk it out and Seek 

help. These lesson plans are best suited for children 

in Kindergarten to Grade 3 and can be used in the 

classroom in any order. Please see page 2 5 for the 

WITS Primary Program book list and its associated 

lesson plans.  

2. WITS LEADS PROGRAM LESSON PLANS 

WITS LEADS lesson plans are focused on five  

problem solving strategies defined by  the LEADS 

acronym: Look and listen, Explore points of view, 

Act, D id it work? and Seek help. These lesson plans 

are best suited for children in Grades 4 to 6 and 

emphasize the ro le and responsibility of by stander s 

who observ e conflict.   

Like the WITS Primary Program lesson plans,  the  

WITS LEADS Program lesson plans can be used in 

           Watch WITS in Action 
Watch footage of a WITS 

Primary Program lesson at 

www.vimeo.com/13879146 or 

a WITS LEADS lesson at 

www.vimeo.com/13917141. 

               Helpful Hint                      
WITS books are widely 

available in libraries and 

bookstores. Some schools 

use library funds to buy these 

books for their school. In 

others, Parent Advisory 

Councils raise funds to 

purchase them. Many school 

libraries create a WITS book 

section to help children and 

teachers find the books they 

need. 

               Helpful Hint                      
WITS lesson plans can be 

adapted to fit your school 

culture and student needs. In 

one school, for example, the 

librarian introduced the WITS 

Programs to all students by 

reading aloud one of the 

books. Classroom teachers 

then reinforced the WITS 

messages in other subjects 

with their students. Some 

schools designate books for 

specific grade levels, 

targeting more complex 

stories for older students, 

while others use the same 

books at every grade level, 

allowing students to examine 

issues of victimization from 

different perspectives as they 

develop and learn.   

http://www.vimeo.com/13879146
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any order. However, the WITS LEADS Program also offers educators the 

option to work through the lesson plans using the WITS LEADS Training 

Program. The program consists of five training sessions that teac h ch ildren 

in Grades 4 to 6 problem solving strategies in order to become WITS 

Leaders. The se training sessions include important information and 

definitions for teachers as well as classroom activities, and use the WITS 

LEADS lesson plans to support their  messages. Please see page 63 for the 

WITS LEADS Program book list and its associated lesson plans.   

Some lesson plans are based on Aboriginal themes. These books provide 

opportunities for teachers to discuss WITS strategies from a worldview that 

considers  the influence of our natural environment  and the diversity of our 

population.  See page 10 3 for a list of Aboriginal themed WITS books and their 

associated lesson plans.  

A number of French language lesson plans have also been developed for use 

in French el ementary schools or French second language programs.  Please 

see page 140  for a list of French language WITS books and their associated 

lesson plans.  

CONCLUSION  
The WITS Programs were designed with you in mind. By providing lesson 

plans that integrate into a variety of subject areas while satisfying an array of 

provincial and territorial learning objectives, the programs weave easily into 

the daily life of your learning environment.  

But these lesson plans are only the beginning. The number of ways you can 

use the WITS Programs in your classroom is limited only by your creativity. 

Just c heck out the Toolbox chapter of this guide for other ideas contributed by 

educators like you.  

By implementing the WITS Programs, you can make a big difference for 

children who  are at a very impressiona ble stage in their young lives , so get 

involved, h ave fun and remember to  always  use your WITS!

  

Become a WITS Programs Accredited Teacher  
Increase your success in using the WITS Programs with your students by completing 
the WITS Teacher Accreditation Program.  

The program is a free 90-minute online training module that teaches elementary school instructional 
staff about the WITS Programs and enables them to become Accredited WITS Programs Teachers, 
recognized with a Certificate of Accreditation. Learn more at www.witsprogram.ca/schools/online-
training/. 

Prep for 
Success 
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WITS PRIMARY PROGRAM  BOOK LIST  AND 

LESSON PLANS  
Below is the list of childrenôs books recommended for use in the WITS Primary 

Prog ram  with children in Kindergarten to Grade 3 . To view the lesson plans 

associated with the books, proceed  to the page number in the far right 

column .  

The WITS Primary Program lesson plans are standalone lesson plans that can 

be used in any order . Each inc ludes a summary of the book, pre -  and post -

reading discussion questions  and  suggested activities . For a list of provincial 

and territorial learning outcomes satisfied by these lesson plans , see page 

185. 

 

 

 Title  Author  Illustrator  Publisher  Page 

 

THE BER ENSTAIN 

BEARS AND TOO 

MUCH TEASING  

Stan & 
Jan 

Berenstain  

 

Stan & Jan 
Berenstain  

 

Random 
House  

28  

 

BLUE CHEESE 
BREATH AND 

STINKY FEET : 

HOW TO DEAL 

WITH BULLIES  

Catherine 

DePino  

Bonnie 
Matthews & 

Charles 

Beyl  

Magination 

Press  
2 9  

 

BOOTSIE BARKER 
BITES  

Bar bara 
Bottner  

Peggy 
Rathmann  

Putnam 
Group  

31  

 

THE BRAND NEW 
KID  

Katie 
Couric  

Marjorie 
Priceman  

Doubleday  32  

 

CHRYSANTHEMUM  

 

Kevin 
Henkes  

Kevin 
Henkes  

Harper 
Collins  

36  
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 Title  Author  Illustrator  Publisher  Page 

 

ENEMY PIE  
Derek 
Munson  

 

Tara Calahan 
King  

Raincoast 
Books  

38  

 

HEN LAKE  

Mary Jane 

Auch  

 

Mary Jane 

Auch  

 

Holiday 

House  
39  

 

HERB, THE 

VEGETARIAN 

DRAGON  

Jules 
Bass 

Debbie 
Harter  

Barefoot 
Books  

40  

 

HOOWAY FOR 
WODNEY WAT  

Helen 
Lester  

Lynn 
Munsinger  

Houghton 
Mifflin  

41  

 

KING OF THE 
PLAYGROUND  

Phyllis 
Reynolds 

Naylor  

Nola Langner 
Malone  

Simon & 
Schuster  

46  

 

LITTLE BILL: 

THE MEANEST 

THING TO SAY  

Bill Cosby  
Varnette P 
Honeywood  

Cartwheel  47  

 

MOOKEY THE 
MONKEY GETS 

OVER BEING 

TEASED  

Heather 
Lonczak  

Marcy Dunn 
Ramsey  

Magination 
Press  

52  

 

OWEN  
Kevin 
Henkes  

Kevin Henkes  
Harper 
Collins  

54  
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 Title  Author  Illustrator  Publisher  Page 

 

THE PATCHED 
HEART: A GIFT 

OF FRIENDSHIP 

AND CARING  

H.E. 
Stewart  

H.E. Stewart  
Tudor 
House  

55  

 

THE RECESS 
QUEEN  

Alexis 
OôNeill 

Laura 
Huliska -Beith  

Scholastic  56  

 

A W EEKEND 
WITH WENDELL  

Kevin 
Henkes  

Kevin Henkes  
Harper 
Collins  

58  

 

YOON AND THE 

JADE BRACELET  

Helen 

Recorvits  

Gabi 

Swiatkowska  

Farrar, 
Straus and 

Giroux  

60  
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Notes: 

THE BERENSTAIN BEARS  AND TOO MUCH 
TEASING  
By Stan and Jan Berenstain  

Brother and Sister donôt agree about teasing. Brother thinks 

teasing is okay until he gets teased. He uses a lot of ways to 

handle it but when a new student arrives who gets teased more 
than him, Brother comes up with his best solution.  

WITS Connection:  Talk it out, Seek help  

 

Que stions and Activi ties  

PRE-READING QUESTIONS  

1.  What do you think this book is about?  

2.  Have you ever been teased? How did you feel? What other ways are there to 

communicate other than teasing?  

POST-READING QUESTIONS  

1.  What did Brother get teased about? Why did they stop teasing him?  

2.  Why did Too -Tall start teasing Milton? What did Brother do to get it to stop?  

3.  Did Brother change his mind about whether or not he liked teasing? Why?  

4.  What else could Brother have done to deal with the teasing? How could he have 

used his WITS?  

5.  When do you realize there is too much teasing? What do you do about it?  

POST-READING ACTIVITIES  

Á Ask students to describe five good things about themselves and five good things 

about a classmate.  
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BLUE CHEESE BREATH A ND STINKY FEET: HOW 
TO DE AL WITH BULLIES  
By Catherine Depino  

Gus bullies Steve at school. Steve tries to manage the situation on his 

own but becomes increasingly anxious and upset. It takes a call home 

from Ms. Ruiz, Steveôs teacher, and learning about ñThe Planò from his 
parents  to help Steve deal with  the  bullying once and for all.  

WITS Connection:  Seek help  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  What do you think ñBlue Cheese Breath and Stinky Feetò have to do with the 

story?  

2.  Look at the picture on the cover of the b ook. What do you think the boys are 

saying to one another?  

POST-READING QUESTIONS  

1.  Why do you think Gus says ñYou have blue cheese breath and stinky feetò to 

insult Steve?  

2.  Why doesnôt Steve ask his parents for help at first? What happens when he does 

tell a n adult?  

3.  Have you ever felt like Steve when he wants to tell his parents and teacher that 

heôs being teased or bullied but feels that he canôt? What was that like? How 

could someone being bullied break the silence and share what was happening to 

them?  

4.  On p age 13, Gus threatens Steve by saying, ñGive me your money or youôll be 

sorry .ò Has anyone ever threatened you like  this?  What would you do if this 

happened to you?   

5.  On page 15, Gus bullies Steve on the bus. After disembarking, Steve feels like a 
ñfirecracker ready to go off.ò The author describes that Steveôs ñknees were 

shakingò and that his ñmouth tasted like [heôd] swallowed chalk.ò What does that 

mean? In plain language, how does Steve feel?  

6.  How does Ms. Ruiz figure out that Steve is being bullied? She finds a note from 

Gus and she sees Gus trip Steve in the hall.  

7.  What is ñThe Planò all about? What strategies does Steve learn for how to deal 

with bullies? Avoid the bully, ignore the bully, stay with friends, be strong, look 

up not down, use power words , make short statements instead of questions, call 

the bully by his name, be loud if being threatened, seek help if need be.  

8.  What can you do to protect yourself from bullying? Use your WITS.  
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Notes: 

POST-READING ACTIVITIES  

Á Brainstorm how to use ñThe Planò to make your classroom a better place.  

Á Use the Bully Circle poster (see page 19 7 of this guide) to talk about the roles 
the other children in the class play in bullying Steve. The other children are 

bystanders.  What could they have done to become Steveôs defenders instead?  

Á Draw a cartoon sequence to describe the story and the solution. Put what the 

characters are thinking and saying in thought and speech bubbles.  

Á In small groups, have students act out the various strategies outlined in ñThe 

Planò Note: Assign gr oups of students randomly to prevent friendship cliques 

from acting out what they usually do.  Discuss which strategies the students think 

they could use and ask them to describe why theyôre effective.  

Á Have students demonstrate the body language used by St eve before and after he 
learns about ñThe Plan.ò Before: head down , shoulders slumped, soft voice.  After: 

head up, s tanding tall, loud, clear voice.  

Á Ask the students to write their own story that involves bullying and to create a 

plan of how to deal with b ullying.  
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Notes: 

BOOTSIE BARKER BITES  
By Barbara Bottner  

A little girl dreads when her motherôs friend comes to visit because she 
always brings her daughter Bootsie Barker. Although Bootsie looks 

sweet in her filly pink dress, as soon as the adults are out of the room 

she only wants to play games in which she bites. One day, the little 

girl comes up with a better game.  

WITS Connection:  Talk it out, Seek help  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  What do you think this book is about?  

2.  Have you ever p layed with someone who wanted to be the boss? How did that 
make you feel?  

3.  Why do you think Bootsie Barker bites?  

POST-READING QUESTIONS  

1.  When does Bootsie Barker like to bite? When they are playing alone.  

2.  Why did Bootsie Barker choose to be bossy?  

3.  How did the other child feel?  

4.  When did the protagonist get help? When she told her mother what she 

specifically didnôt like about Bootsie Barkerôs behaviour. 

5.  When did Bootsieôs behaviour change? When the protagonist stood up to Bootsie.  

6.  What can friends do to help  each other when someone is being bossy?  

POST-READING ACTIVITIES  

Á Have students draw a picture of a time when they experienced dealing with a 

bossy friend. If students choose not to share a personal experience, suggest they 
draw the conflict from the story . 

Á Have students act out  the part of the story where the friend faces Bootsie and 

says, ñI am not a worm, I am a paleontologist.ò Allow students to fill in a word 

other than ñpaleontologistò that would be a constructive response. 
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THE BRAND NEW KID  
By Kat ie Couric  

Lazlo S. Gasky is a new Grade 2  student in Brookhaven School. He 

looks different and has an accent  so the other second graders think 
he is weird and tease him. After one of the children gets to know him 

better, things change for Lazlo.  

WITS Co nnection:  Talk it out, Seek help  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  Can you describe an experience in which you were the brand new person to join a 

group?  

2.  What does it feel like to be the newest member of a group?  

3.  The name of the boy on the c over of the book is Lazlo. Take a close look at his 

face. What do you think he is feeling?  

POST-READING QUESTIONS  

1.  Why do the children think Lazlo is ñweirdò? What does it mean to be weird? Why 
might  people who are different seem weird when you first meet  them?  

2.  Why were the children ñshooting looks,ò throwing items and tripping Lazlo? 

3.  Review the pages where children are teasing Lazlo. Can you identify the 

bystanders illustrated on those pages? What is a bystander? What happened 
when the other children just  watched Lazlo getting teased? The teasing 

increased.  

4.  What caused Ellie to reach out to Lazlo and spend time with him? What happened 

when Ellie stood up for Lazlo?  

5.  What can we do to help brand new kids who join our class or group?  

6.  How do we know what peopl e are feeling by looking at them? Why does Lazlo 

look down at his shoes or at the table? What emotion is expressed when 

someone fidgets?  

7.  When Miss. Kincaidôs voice is ñshrill and tightò what emotion is she expressing? 
There are many words that describe emo tion in this book (e.g. delight, lonely, 

forlorn, stunned, full of doubt). Discuss the emotions as they are expressed on 

some of the pages in this book.  

8.  What does ñsick in the headò mean? Why do the children ask Ellie if she is sick in 
the head?  

9.  What emot ion is Mrs. Gasky expressing when she has tears in her eyes?  
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Notes: 

POST-READING ACTIVITIES  

Á Organize students in pairs and distribute a Venn D iagram  handout ( see page 34 )  

to each pair. Ask students to describe their similarities and differences using the 
Venn diagram based on the statements below:  

-  My favourite colour is ___________  

-  I like meeting new people  

-  I do not like meeting new people  
-  I like trying new activities  

-  I am sometimes ne rvous when I try new activities  

-  I like being the brand new kid  

-  I do n ot like being the brand new kid  

Á Distribute a Family Tree  handout (see page 35 )  to each student. Ask students to 
fill in the names on their family tree and then take the tree home so their parents 

can write in what provinces /territories  or countries the childrenôs grandparents 

and great -grandparents came from. Find the countries that studentsô relatives 

are from on a map of the world.  

Á Invite students or their parents to bring in a cultural symbol and tell the class 

about it.  

Á Invite students to bring in and tell abou t their favorite ethnic foods.  
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CHRYSANTHEMUM  
By Kevin Henkes  

Chrysanthemum lo ves her unique name until she goes to school and 

discovers that not everyone thinks her n ame is as wonderful as she 
does. Chrysanthemum learns how difficult and rewarding it can be 

to be different.   

WITS Connection:  Walk  away, Ignore , Seek help  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  Find a photo  of a chrysanthemum or, if possible, a  real chrysanthemum to show 

to students . Ask them to describe the flowerôs features.  

2.  Do you know a  person  or animal that also has a name of a flower?  

3.  Who do you think the main character is?  

4.  What do you think the problem is in the story?  

5.  On the pages where the name óChrysanthemumô appears, ask  students to say her 

name aloud to promote engagement with the story.  

6.  If youôve read other Kevin Henkes books with your students, such as Owen  ( see 

page 54 )  or  A Weekend with Wendell  ( see page 58),  ask them if they reco gnize 

the authorôs name. What else has he written? What were the stories about? Are 

the characters similar? What WITS strategies are in his books?  

POST-READING QUESTIONS  

1.  How did Chrysanthemum feel about her name before she started school? She 

loved her na me.  

2.  Why did her feelings change when she started school? She was teased about her 

name.  

3.  What effect did the teasing have on Chrysanthemum? She felt bad about herself 

and her name.  

4.  What happened in the story to change Chrysanthemumôs sadness? She used her 

WITS. She walked away, ignored the behaviour and shared her feelings with her 
family.  

5.  How could Chrysanthemum have reacted in a different way? Would it have made 

a difference?  

6.  What did we learn about other peopleôs differences in this story? 

7.  What would you say to Chrysanthemum if you could?  
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Notes: 

POST-READING ACTIVITIES  

Á Visit www.teachingheart.net/kevinideasc.html  to view a large collection of 

activities to use with this book.  

Á Have students study th e meaning and origins of their names and talk with their 

parents to find out why they chose them . 

Á Fill a table with decorations such as sequins, feathers, ribbons and pieces of 

wrapping paper. Distribute construction paper to students and ask them to write  
their first name on the paper and then decorate it as they wish. Discuss how 

nobody likely decorated their name in the same way just like nobody in the class 

is identical.  

Á If youôve read other Kevin Henkes books with your students, such as Owen  (see 

page 54)  or  A Weekend with Wendell  ( see page 58) , review  the cha racteristics of 
Henkesô writing. He uses repetition, personified mice as characters and humour in 

language and illustrations. He writes about feelings, anxieties and relationships.  

Á Ask students to write a story using Henkesô writing style that includes characters 

using  a WITS strategy.  

 

http://www.teachingheart.net/kevinideasc.html
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Notes: 

ENEMY PIE  
By Derek Munson  

A little boy  is hurt when a neighbour strikes him out in a baseball 

game and then has a party to celebrate. When he tells his father 
about it, his father make s an enemy pie that is guaranteed to get rid 

of enemies ï but only if the boy spends a full day with his enemy 

first . The boy  discovers that his neighbo ur is not so bad  after all .  

WITS Connection:  Talk it out , Seek help  

 

Questions and Activi ties  

PRE-READING ACTIVITIES  

Á Give students  strips of paper and ask them to write what they would put in an 
enemy pie. Have s tudents read the strips aloud and then put  them in a pie  plate .  

PRE-READING QUESTIONS  

1.  What does enemy mean? Give an exam ple of a situation that involves  an enemy.  

2.  Look closely at the cover of the book. What is the opposite of my ñbest enemy ò?  

POST-READING QUESTIONS  

1.  How did the main character use his WITS to deal with Jeremy? He talked it out 

and sought help from his fathe r.  

2.  How was the main character changing as he spent his day with his neighbour, 

Jeremy? He started seeing that Jeremy wasnôt really an enemy. 

3.  What did he discover about his enemy? He discovered that his enemy enjoyed 
the same activities he did and that he w as fun to be around.  

4.  What message or lesson is there for us? Before we make a judgment about 

someone we should get to know them first.  

5.  What can happen when you give people a chance or óthe benefit of the doubtô? 

POST-READING ACTIVITIES  

Á Empty the pie plate  students filled before read ing the story . Give students new 

strips of paper and a sk them  to write what they would put in an  enemy pie now.  

Á Write these words on the board: Before , Talk it  Out , Seek Help  and  After. Have 

students describe the protagonistôs feelings at the beginning of the story and 
write their ideas under ñBefore.ò Under ñTalk It Out ò and ñSeek Help ò describe 

how  he shared his feelings. Under ñAfter ò describe  how his  feelings changed.   
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Notes: 

HEN LAKE  
By Mary Jane Auch  

Poulette is a dancer who ch allenges the pompous peacock Percival to a 

talent show. Poulette organizes the chickens in a production of Hen 
Lake. She encourages her fellow hens to develop self - respect and helps 

them celebrate their unique attributes .  

WITS Connection:  Talk it out  

 

Qu estions and Activi ties  

PRE-READING QUESTIONS  

1.  Based on what you see on the cover what do you think the story is all about?  

2.  Why are the hens dressed this way?  

3.  How is Hen Lake similar to another famous ballet?  

4.  What do we know about ballet?  

POST-READING QUE STIONS  

1.  Why were the hens frustrated with Percival? He bragged about how much better 

he was.  

2.  Why do you think Percival bragged about himself to the hens? He may have felt 

uncomfortable in a new setting. He may have wanted to be liked.  

3.  What would you do if s omeone bragged about themselves or teased you?  

4.  How did the hens talk it out to work through their feelings?  Poulette showed 

them how to discover new things about themselves.  

5.  How did Percival and the hens work together?  They put on a show.  

6.  Who ówonô in the end? They all did.  

POST-READING ACTIVITIES  

Á Find out more about author Mary Jane Auch on her website at 
www.mjauch.com/mj   

Á Ask students to draw and colour their favourite part of the story.  

Á Listen to Swan Lake and h ave students improvise a dance individually or with a 

partner.  

http://www.mjauch.com/mj
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 HERB, THE VEGETARIAN  DRAGON  
By Jules Bass  

Herb is the only vegetarian dragon in a land full of carnivores. He 

tends his garden while others of his species munch on the inhabitants 
of a near by castle. Herb shows his fellow dragons and the people of 

the castle how they can live together in harmony.   

WITS Connection:  Ignore, Talk it out  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  What kinds of words do we associate with dragons?  

2.  Hold up t he book and ask someone to read the name of the title. What is a 

vegetarian? Is Herb a suitable name  for a dragon ? What do dragons usually eat?  

3.  What might be a problem in the story?  Based on what you see on the cover what 

do you think the story is all abou t? 

POST-READING QUESTIONS  

1.  How was Herb different from the other dragons? He lived peacefully, alone, 

tended a garden, ate vegetables and did not eat the people of the castle.  

2.  Why did the knights hold a meeting? They wanted to stop the dragons from 

eating their people.  

3.  Why did Meathook ask Herb to eat wild boar meat before he would free him? He 

wanted Herb to be like them before he would help him.  

4.  How did Nicole prove that Herb was different? She climbed up on his scales and 

head to prove that he wasnôt dangerous.  

5.  Why did Meathook and the other dragons struggle with the choice not to eat the 

people of the castle? The dragons thought it may be a trick to óde-dragonô them. 

6.  If youôve read the book Hooway for Wodney Wat  (see page 41 )  with your 

students, compare Herb to Wodney. How was their problem similar? How did 

they handle their problem? How did both characters change?  

7.  A line in the story states, ñYou canôt be different in the dragon world and 
survive.ò Do you agree? Can people change? 

POST-READING ACTIVITI ES 

Á Visit www.dragonherb.com/  to view a large collection of activities you can use 

with this book.  

Á Organize students in pairs and assign one to be the sculptor and the other to be 
the clay. Have the sculptors sculp t the clay into the shape of a dragon. The clay 

should do what the sculptor says or demonstrates. Ask students to describe what 

they have created, noting similarities and differences from other dragons, and 

then switch roles.  

http://www.dragonherb.com/
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HOOWAY FOR WODNEY WA T 
By Helen Lester  

Rodney Rat has trouble pronouncing his words and is teased about 

being ñWodney Watò at school. When a new student who likes to 
bully comes to school , much to his own surprise, it is ñWodneyò who 

saves the day .  

WITS Connection:  Ignore  

 

Questions  and Activi ties  

PRE-READING QUESTIONS  

1.  Hold up the book and ask if someone can read the title.  Look at the title very 

closely. Is something odd about it? What do you think the real title might be?  

2.  Can you tell from looking at the cover who the main charact er might be?  

3.  Is this a fiction or non -fiction book?  

4.  Does the character have a problem? If yes, what do you think it is?  

5.  What is a rodent?  

POST-READING QUESTIONS  

1.  How did his classmates act toward Wodney? How did their actions make him feel?  

They teased Rod ney and asked him to say words he couldnôt pronounce correctly. 

2.  Could they have act ed differently? How did Wodney react? He ignored them.  

3.  Do you like Camilla? Why/Why not?  

4.  What is a bully?  

5.  Why are the rodents giggling at Camilla? She is misinterpreting Rod neyôs 

instructions during the game.   

6.  How did Wodney become the hero? What actions did he take? Rodney was just 

himself and he became more confident.  

7.  How did the characters change? They realized how it is positive to be different.  

8.  Itôs important to make good choices and respect differences. What did you learn 

about choices and respect in this story?  

9.  What literary techniques were used in this story? Personification (  ñfur prickled in 
fearò)  and alliteration (  òHairy Hamster,ò ñMinifeet Mouse,ò Wodney Watò).  

POST-READING ACTIVITIES  
Á Find a photo of a capybara and show it to students. Explain that Camilla is a 

capybara and discuss the rodentôs unique characteristics. It  is a large aquatic 

South American rodent with webbed feet and no tail that is related to the guinea 
pig. It is the largest rodent in existence at about one metre long.  

Á If youôve read Herb, the Vegetarian Dragon  (see page 40 )  with your students, try 

the following activities:  
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Notes: 

-  Use the Venn Diagram  handout ( see page 43 )  to assess studentsô 

understand ing of the characters in the two books. Students should describe 

how the characters in each story are different and how they are the same. 
Model a couple of descriptions to show students how to use the diagram. 

Examples are included in the illustration bel ow:  

-  Use the Problem  Solving #1  handout ( see page 44 )  to compare the problems 

faced by the characters in both stories and the choices they made to solve 
them. Use a separate sheet for each story.  

Á Discuss what problem solving means. Making decisions that ca n help us to fix 

problems is called óproblem solving.ô Sometimes you can make decisions on your own 

and sometimes you need help from other people. There are also times when you 
need others to make decisions for you.  Organize students in pairs and ask them to 

talk about some BIG decisions they might make, keeping in mind these questions:  

-  Was your decision fair?  

-  How do you show you care for yourself and others?  

-  What are the rights of the other person?  
-  Do you have a responsibility?  

-  Does your decision respect you? Others? Things around you?  

Model the steps for making decisions on the Problem Solving #2  handout ( see page 

45 ) a nd then distribute the handout to students to complete on their own.  
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KING OF THE PLAYGROU ND  
By Phyllis Reynolds Naylor  

Every time Kevin goes to the playground, he encounters Sammy ï a 

little boy who thinks heôs King of the Playground and wonôt let Kevin 
play. Sammy even threatens Kevin  with impossible scenarios , saying 

heôll tie him up, bury him or nail up his house. When Kevin goes to his 

Dad for help , they play a game and  come up with ideas for how Kevin 

can stand up for  himself using wo rds and humour .  

WITS Connection:  Talk it out, Seek help  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  Take a look at the cover of the book. What do you think the story is about?  

2.  What does it mean to be a King or a Queen?  

3.  How do you think the boy with the hand in his mouth is feeling?  

4.  How do you think the boy with his hand raised is feeling? What do you think he is 

saying to the other boy?  

POST-READING QUESTIONS  

1. Why is Kevin afraid to go to the park? What does he do?  He seeks help from his Dad.  

2.  What do  you think of the idea of kicking dirt back in the hole when Sammy is 

digging a hole to put Kevin in? Someone could get hurt.  What is another idea that 

Sammy could do to stand up for himself?  

3.  Why do Kevin and his Dad start laughing when Kevin reveals that Sammy 
threatened to come over to their house and nail all the doors and windows shut?  

4.  How does Kevin learn to stand up for himself? He uses his imagination to think of 

absurd solutions to the absurd threats and he makes a game of this with Sammy. 

Note: Bo ys, in particular, use banter and ñone-upmanshipò to defuse 
interpersonal conflicts. The idea is that eventually the banter becomes so silly or 

absurd that everyone laughs.  

5.  How can you stand up for yourself without touching a person? Talking it out, 

using  humour, not backing down, making friends, playing together.  

POST-READING ACTIVITIES  

Á Ask your students what they like to do on the playground and then have them 

each draw a picture of themselves doing their favourite activity with a friend.  

Á Start a round  of ñwhat if.ò Have your students think up common playground 

conflicts and solutions to them that use humour, seeking support of others, etc. 
What if I say, ñYou canôt play soccer with me?ò (I will find some other people to 

play with and ask you to play wi th us).  

Á Use the bookôs pictures to show how to draw a slide with a ruler. Explain angles 

and how they work. Visit the playground to look at the angles on the equipment.  
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LITTLE BILL: THE MEA NEST THING TO SAY  
By Bill Cosby  

Michael, a  new boy  at  school , prop oses a game called ñPlaying the 

Dozens.ò Kids have 12 chances to say mean  thing s to another kid and the 
one who says the meanest thing wins. Little Bill is angry about the mean 

things that Michael said to him but wants to win and get him back. He 

tells his  parents about the game , and h is Dad helps him out with a little 

word that can always be used to  respond to bragging and bullying: ñSo?ò  

WITS Connection:  Ignore, Talk it out  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  What do you think this book is about?  

2.  Have you ever met a new student? What kinds of things did you do to welcome 
him/her?  

3.  How would it feel to be a new student?  

4.  Have you ever said something mean to someone? How did it feel?  

POST-READING QUESTIONS  

1.  How do you think Michael felt to be th e new kid in the school?  

2.  Do you think ñPlaying the Dozensò is a good game to play? Why or why not? 

3.  What did Little Bill do when he met Michael the next day? Do you think this was a 

good strategy?  

4.  Why does it make the other children laugh when Bill says ñSoò after Michaelôs 
teasing remark? Note:  Boys, in particular, use banter and ñone-upmanshipò 

effectively to defuse interpersonal conflicts. The idea is that eventually the banter 

becomes so silly or absurd that everyone laughs.  

5.  Was it difficult for Little B ill to make his decision to go against the group?  

6.  Was Little Bill able to avoid peer pressure?  

7.  Have you ever been in a similar situation where you felt pressured and 

uncomfortable? How did you handle it? What happened in the end?  

8.  Brainstorm other solutions  to being teased or picked on. Humour, using your 
WITS to walk away and ignore the teasing, inviting the mean person to join in 

the play, being a friend.  

POST-READING ACTIVITIES  

Á Distribute a copy of the Drawing and Writing Activity  handout ( see page 50 )  to all 

students and  have them reflect on how they feel when someone is mean to them.  

Á Conduct the Stop, Explore, Go  activity with your students over four days. Prepare 

by using poster board to create a large traffic signal sign with three colo ured 

circles. In the top red circle, write ñStop!ò In the middle yellow circle, write 

ñExplore.ò In the bottom green circle, write ñGo!ò 
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Day  1 

1.  Tell students that this week they will learn and practice an important 

decision -making strategy called ñStop, Explore, Go!ò that will help them when 
they have to make difficult choices like Little Bill did in the story. Introduce 

the traffic signal and teach the meanings for each symbol:  

-  Stop! -  Stop and think about it.  

-  Explore -  Look at all the possible choices and choose the b est one.  
-  Go! -  Do what you chose to do. This may not be easy. You may need help 

from someone.  

2.  Help students explore the ways Little Bill used ñStop!ò in the story. Remind 

them that Michaelôs game sounded like a lot of fun at first, but Little Bill 

stopped  to realize that saying mean things makes other people feel mad.  Ask 
students to share about when they have stopped to think about a situation in 

the past.  

3.  Help students consider ways Little Bill explored possible choices when he 

considered playing Michael ôs name-calling game. Little Bill realizes early in the 
game that he feels quite uncomfortable with this game and wonders if he can 

find a way to play but still be nice.  What does Little Bill do when he gets 

home? Who helps Little Bill come up with a solut ion to his problem?  

4.  Help students understand how Little Bill put his plan into action. What 
strategy did Little Bill and his dad decide would be the best? Does Little Billôs 

strategy work? Was the result positive or negative? Ask students to share 

about a time when they had a few options to choose from and how they made 

their decision.  

Day 2  

1.  Begin by reminding students that Little Bill had a few choices to make in the 

story. Tell them that today they will learn how to explore the positive and 

negative conse quences that come with making a decision.  

2.  Draw a chart on the board with two columns. Label the first ñPositiveò and 
mark it with a happy face. Label the second ñNegativeò and mark it with a sad 

face. Write ñLittle Bill orders Michael to stop playing the gameò above the 

chart. Ask students what might happen if Little Bill chose this action. What 

good things might happen? What bad things might happen? Record student 
responses under the appropriate column. Explain that the result of a choice is 

called a conse quence. Talk about the difference between a positive and 

negative consequence.  

3.  Help students explore other options Little Bill could have chosen by repeating 

the procedure. Guide the discussion about consequences with questions such 
as: What might have bee n a negative consequence of continuing to 

participate in ñPlaying the Dozens?ò 

4.  Ask students to compare the positive and negative consequences for each 

option. Explain that a good option is safe, healthy, considerate of others and 
obeys rules or laws.  Talk about how Little Billôs choice was the best decision 

he could make in his situation.  
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Notes: 

Days 3 -4 

1.  Brainstorm with students three realistic circumstances, similar to Little Billôs, 

that might involve peer pressure. For example, a new student joins the class, 
but your friends discourage you from inviting him to sit with your group 

during lunch.  Record three scenarios and their options on the board.  

2.  Organize students in pairs and distribute the Positive and Negative 

Consequences  handout ( see page 51 ).  Instruct s tudents to choose an option 
from the list, copy it on the line on the handout and then help each other 

brainstorm positive and negative consequences for that option and record 

them on their sheet. Tell them to decide as a team how the scenario will be 

solv ed because they will be role  playing this scene with each other and 

possibly the class.  

3.  Once students have completed their sheet and made their decision, instruct 

them to make up a skit about the situation, demonstrating the Stop! Explore 

Go! process, the options, the consequences, who they went to for help and 

how a good decision was made. Allow time for them to create the skit. If you 
have access to puppets, provide them as props.  

4.  Ask s tudents act  out their skit with each other. Partners who wish to perfo rm 

for the class can do so.  
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Little Bi ll : Drawing and Writing Activi ty Handout  
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Little Bi ll : Positive and Negative Consequences Handout  
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MOOKEY THE MONKEY GE TS OVER BEING 
TEASED  
By Heather Lonczak  

Mookey is not a typical monkey because he is hairles s. One day, while 

walking home, Mookey learns some valuable strategies from wise 

adults who help him to deal with classmates who tease him.   

WITS Connection:  Walk away, Talk it out, Seek help  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  Has anyone ever  seen a monkey before? What did it look like?  

2.  Look at the cover of the book. What is different about Mookey?  

3.  Read the beginning of the book. Why do you think Mookeyôs classmates tease 
him?  

POST-READING QUESTIONS  

1.  Does Mookeyôs family see Mookey as different or strange because he is hairless? 

Why do you think that is?  

2.  Have you ever been teased before? How did it feel?  

3.  Why do children tease each other? Sometimes children are trying to be funny. 

Sometimes they are being mean. Sometimes they are uncomfortable w hen 

someone is different and they donôt know how to include them. 

4.  What does Mookey do to try and stop the teasing? He tries to grow hair. He 
wears a monkey costume. He glues fur clippings on himself. He buys a hair 

growing potion.  

5.  Mookey gets some good adv ice from his jungle adult friends about what to do the 

next time he gets teased at school. Do you remember what they tell him? Use 

humour. Look for what is positive about being hairless. Take some deep breaths 
and walk away. Spend time with those who care about you.  

6.  What was Mookey good at doing because of his exceptional appearance? He was 

good at swimming.  

7.  The next day when Mookey returns to school the author says that he felt like he 
was ñwearing a suit of armour.ò What do you think is meant by that?  

POST-READING ACTIVITIES  

Á Name all of the various animals mentioned or drawn in the book . Monkey, 

mongoose, tiger, warthog, crocodile, polar bear, snake, baboon, porcupine, owl, 

hyena, giraffe, wolfhound, gazelle, zebra, antelope, orangutan, armadillo and 
elephant.  

Á Have students brainstorm advice they would give Mookey and record their 

responses on the board.  
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Notes: 

Á Have students draw their favourite animal. Students can then draw and fill in  

speech bubbles to describe the advice their favourite animal would offer Mo okey.  

Á Have s tudents draw a picture of their  favourite coping technique from the story 
for dealing with being teased.  

Á Ask s tudents to  act out skits in small groups that demonstrate  positive responses  

to being teased. Assign groups of students randomly to pr event friendship cliques 

from acting out what they usually do. Possible examples of positive responses 
include:  

-  Ignore the teasing (e.g. be yourself and donôt worry about what others think, 

think positive, take a deep breath, walk away)  

-  Talk it out (e.g. use humour, tell the person to stop)  
-  Seek help (e.g. stick with your friends, ask an adult for help).  
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OWEN  
By Kevin Henkes  

Owenôs fuzzy yellow blanket is his favourite possession. Everywhere 

Owen goes, his blanket goes with him. When Owenôs parents try to get 
him to give up his blanket before he starts school, their efforts initially 

fail. Eventually, however, they come up with a solution that makes 

everyone happy.   

WITS Connection:  Talk it out  

 

Questions and Activi ties  

PRE-READING ACTIVITIE S 

Á Invite st udents to bring a special or treasured item to school for show and tell or 
ask them  to draw pictures of their special items. Discuss why these items are 

important to students to help build background knowledge for the story.  

PRE-READING QUESTIONS  

1.  If youôve read other Kevin Henkes books with your students, such as 

Chrysanthemum  ( see page 36)  or  A Weekend with Wendell  ( see page 58) , ask 
them if they recognize the author ôs name. What else has he written? What were 

the stories about? Are the characters similar ? What WITS strategies are  in his  

books?  

2.  Kevin Henkes books are about animals who act like people. What is the literary 
term for this? Personification.  

POST-READING QUESTIONS  

1.  Who is the blanket fairy? What other  kind of fairy is said to visit boys and gir ls? 

2.  Why did Mrs. Tweezer think the blanket should go? Why did the author cho ose 

that name for her?  

3.  Why did Owen need the blanket? What did the blanket represent? Security.  

4.  Why did Owenôs parents think it was important for him to give up his blanket? 

5.  What was his Momôs idea? 

6.  How did Owenôs parents value his  feelings ? What would have happened if they 
took the blanket away?  

POST-READING ACTIVITIES  

Á Find out more about the author on his website at www.kevinhenkes.com/ . 

Á If youôve read other Kevin Henkes books with your students, review  the 

cha racteristics of his writing. He uses repetition, personified mice as characters  
and  humour in language and illustration s.  He writes about feelings, anxieties and 

relationships . 

Á Ask students to write a story using Henkesô writing style that includes characters 

using a WITS strategy.  

http://www.kevinhenkes.com/
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THE PATCHED HEART: A  GIFT OF 
FRIENDSHIP AND CARIN G 
By H .E. Stewart  

Patch is a brave and energetic puppy, until one day he becomes sick 

and is in pain . He is afraid when paramedics take him to the hospital, 

but his faithful friends and a whole community of compassionate 
caregivers help him to recover.   

WITS Connection:  Talk it out, Seek help  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  What do you t hink this book is about?   

2.  Why do you think it  is called The Patched Heart ? What are patches used for?  

POST-READING QUESTIONS  

1.  The  puppy begins to feel better when his friend arrives to be with him. 
Sometimes just showing up helps someone feel better. Why i s this?  What do 

Patchôs friends do to help him feel better? They visit, bring flowers, make cards, 

read books, and make music.  

2.  How does Patch help himself feel better? He imagines being home in his garden 

and he imagines his friend chasing away the pain.  How do you  make yourself feel 
better?  

3.  In his dream Patch sees a special friend coming over to watch him. Can you 

imagine a friend or someone you love being with you even when that person is 

not actually there? How do you do that?  

4.  Everyone is affected in som e way when a friend is hurt or unhappy. Why do the 

faces of the crab and the doll change as the story progresses?  Why does Mossie, 

the Beardie (Bearded Collie), look so sad?  

5.  What makes children feel hurt or unhappy? How can you use your WITS to help?  

6.  What do the Newfies, B order Collies, elephants, sheep and Beardies represent in 

the story?  Newfies are rescue dogs and strong swimmers. Border Collies are 

experts at shepherding and managing others. Elephants are compassionate. 

Sheep are soft and comforting. Be ardies are excellent therapy dogs .  

7.  Why are the cover and end pages illustrated with patchwork quilts? What do 
quilts make us think of? Find other examples of patchwork throughout the story.  

8.  Why was the  puppy called Patch? How is his  name linked to the ill ustrations?  

POST-READING ACTIVITIES  

Á Make a quilt with paper or fabric. Each child can contribute one square. Ideas for 
squares include  things to do to make someone feel better , p ictures of ways to  

help others  or  favourite pictures from The Patched Heart . 

Á Create an author -study project by reading other books by H.E. Stewart .  
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THE RECESS QUEEN  
By Alexis OôNeill 

Mean Jean is the Recess Queen and she rules the playground with an 

iron fist. No one dares to question her power until a new girl named 
Katie Sue comes to school . Not only is Katie Sue not intimidated by 

Mean Jean, she actually asks Mean Jean to jump rope with her. When 

the two girls become friends, the playground is once again safe for all.   

WITS Connection:  Ignore, Seek help  

 

Questions and Activi t ies  

PRE-READING QUESTIONS  

1.  From the cover of the book, what inferences or predictions can you make about 

the main character?  

2.  What do we know about queens?  

3.  How would you expect a recess queen to behave?  

POST-READING QUESTIONS  

1.  Why did the recess queen act t he way she did? What can cause people to act in 

certain ways? The recess queen was lonely , and she didnôt have any friends. 
Sometimes people act differently when they are hurting or when they are not 

comfortable in certain situations.  

2.  Do people sometimes a ct one way when they feel another? Yes, especially when 

they wish to cover up their feelings.  

3.  Why did the other children allow Mean Jean to act the way she did? They were 
fearful.  

4.  What do you notice about the size of Mean Jean compared to everyone else in 

the story? Why did the illustrator make Mean Jean so large? Sometimes people 

and circumstances appear larger than they really are.  

5.  What happens to the size of Mean Jean near the end of the story? She appears 

smaller.  

6.  How many sounds can you identify in the  story? Buzz, bang, hiss, slammer, 

hammer, howl, growl.  

7.  How was Katie Sueôs behaviour different from the others? She was not fearful of 

the recess queen and had a strategy to deal with behaviours she did not like.  

8.  What did the skipping rope symbolize? An i nvitation to make a friend by 

participating in a fun activity.  

9.  What is social responsibility? What are some examples of how we can act socially 
responsible?  

POST-READING ACTIVITIES  

Á Divide the class into three groups. One group will write a list of words t hat 

describe how it feels to be around someone like Mean Jean. The second group will 
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write a list of words that describe how Mean Jean might feel when she is being 

mean. The third group writes a list of words describing how Katie Sue felt on the 

playground . Ask the groups to read their lists aloud. Are there any words that are 
in more than one list? How does this happen?  

Á This story has a happy ending , but n ot all children will react the way Mean Jean 

did toward Katie Sue. Ask students to  discuss other ways to handle someone like 

Mean Jean. Do they think an adult can help?  

Á Have the children write stories about a situation  that either happened to them or 

to someone they know invol ving  a person like Mean Jean. Note:  Students should 

not use the real name of any person.  Ask the children to draw four to ten  pictures 

illustrating the events in their stories. Write captions under each picture and  then  
staple them together in the order they occurred  to  mak e a book . 
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A WEEKEND WITH WENDE LL  
By Kevin Henkes  

Sophie an d her parents count the hours until Wendell's weekend visit 

is over. Not only does he wreck Sophie's toys and dominate their 
games, but he also messes up the house and is generally a 

troublemaker. However, once Sophie manages to turn the table s, she 

decide s Wendell may not be so bad after all.     

WITS Connection:  Talk it out  

 

Questions and Activi ties  

PRE-READING QUESTIONS  

1.  If youôve read other Kevin Henkes books with your students, such as 

Chrysanthemum  ( see page 36 ) or  Owen  ( see page 54 ),  ask them if they  

recognize the author on the bookôs cover. What else has he written? What were 
the stories about? Are the characters similar? What WITS strategies did you 

discover in the books?  

2.  Kevin Henkes books are about animals who act like people. What is the literary  

term for this? Personification.  

3.  What problem do you think  Wendell may face in the story?  

POST-READING QUESTIONS  

1.  On the first page of the book, Wendell says ñOh boy.ò What feeling do you think 

he is experiencing? Sophie does not speak, but can you read he r body language 

to guess what she is feeling? Remind students to read pictures for information.  

2.  What words would you use to describe Wendell?  

3.  How does Sophie respond to her own feelings? She uses her WITS and ignores 

her feelings.  

4.  Did Sophie change? What impact did that have on Wendellôs feelings? He realized 
what bullying felt like.  

5.  What was the end result? They shared and became friends.  

6.  Did you ever play with someone like Wendell? How did you handle problems that 

arose?  

7.  What should Sophie do to prepare for Wendellôs next visit? 

8.  What kinds of things do you think Wendell can learn from Sophie?  

POST-READING ACTIVITIES  

Á Have children dramatize a day at the bakery show in the classroom. Work with 

students to paint a bakery backdrop on a large white sheet. Hav e children in the 
class take on the roles of the baker, customer and pastries in the bakery 

showcase, including sweet rolls, doughnuts, cookies, and cakes. You might 

suggest  students  represent sweet bun s by curling up on the floor or crullers by 

stretching  their bodies.  Provide baskets that can be used as shopping baskets, 
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play money , a cash register and any other props that could be used in the 

dramatization.  

Á Ask students to create invitations for a make -believe overnight adventure. 
Encourage children to make their invitations exciting and interesting and allow 

them to share their invitations with one another.  

Á As a class, c omplete a character map of Wendell describing his characteristics 

and supporting them with examples from the book. See example below :   

Á If youôve read other Kevin Henkes books with your students, review  the 
characteristics of Henkesô writing. He uses repetition, personified mice as 

characters and humour in language and illustrations. He writes about feelings, 

anxieties and relationships.  

Á Ask students to write a story using Henkesô writing style that includes characters 

using a WITS strategy.  
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YOON AND THE JADE BR ACELET  
By Helen Recorvits  

Yoon is celebrating her birthday and wishes for a skipping rope. 

Instead , however, she  receives a ja de bracelet that once 
belonged to her grandmother. The next day at school, a girl 

offers to teach Yoon how to jump rope but in return she wants 

to borrow Yoonôs jade bracelet. When Yoon tries to get her 

bracelet back, the girl swears it belongs to her. Yoo n learns to 

ñSeek helpò when she cannot get  the girl to return her bracelet.  

WITS Connection:  Seek help  

Questions and Activi ties  

PRE-READING ACTIVITIES  

Á Show a photograph of a jade stone to the students. Discuss its value among 

cultures in the world . Jade jewelry is an important tradition in Asian culture. It is 

thought to have properties that can improve health, fortune and general well -

being and even ward off evil spirits. Jade in Korea is also believed to signify the 
Korean personality of politeness and  determination. The Korean royal family uses 

jade as a symbol of authority and fortune.  

Á Discuss the importance of a childôs first birthday party in Korea. A key part of the 

celebration is the Toljabee ceremony where the child is seated before a table on 

wh ich various foods (rice, rice cakes, jujube, etc.) and objects (calligraphy set, 
pencil, knife, book, money, thread, needle, scissors, ruler, bow and arrow) have 

been placed. He/she is then encouraged to pick one or two of these. According to 

tradition, th e first or second choice foretells the infant's future.  

PRE-READING QUESTIONS  

1.  There are many images on the cover of the book . What are they?   

2.  The eyes of the young girl are watching one image. Why do you suppose she is 

watching this image?  

3.  Can you think of an  important item you lent to someone that was not returned? 

What did this experience feel like?  

POST-READING QUESTIONS  

1.  Why does Yoon want a skipping rope? So that she can play with the other girls at 

school.   

2.  Was Yoon having fun with her new older fri end? Why not? No.  She was not 
allowing Yoon to skip.  

3.  Should friends demand that you give them something in exchange for friendship?  

4.  When Yoonôs mother asked about the bracelet why didnôt Yoon tell the truth? 

Yoon was worried and afraid. What do you think s he should have said to her 

mother ?   
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5.  What happened when Yoon explained the incident about the bracelet to her 

teacher? The teacher asked questions about the bracelet and was able to find its  

rightful owner.  

6.  How was Yoon able to prove the bracelet was hers?  The older girl was unable to 

describe the significance of the bracelet or interpret the symbols inscribed on the 

inside. Yoon described the meaning of the bracelet and interpreted the 

inscription.  

7.  What did Yoon learn about true friendship? Friendship sh ould not demand your 

belongings and should be fun for everyone .   

 POST-READING ACTIVITIES  

Á The jade bracelet was an important cultural artifact of this family and helped 

Yoon appreciate her background and ancestry. Ask students to bring to class an 
artifact  that tells a story about their  cultural background . Make sure to explain 

the difference between personally significant and culturally significant. This 

artifact should speak to their family, their town, their beliefs, traditions, etc. 

Some examples might be a doll from the country their parents came from, a 
postcard from a grandparent, a baby shoe, a book, a recipe or a food item.   

Á Make a friendship wreath. Discuss the qualities of friendship with the class. Ask 

the students to finish the sentence, ñI like friends whoéò and record their 

answers for everyone to see. Ask children to pair up and trace each otherôs hand 
on a piece of construction paper. Cut out the handprints. Ask students to print 

their name on the handprint and draw a picture or print a sente nce about 

friendship. Glue the handprints together in a circle to make a wreath .  

Á Make a collage. Have children  look for examples of friendship behavio urs in 
magazines or draw their own images. Use the pictures to create a classroom 

collage that explains  ñHow to Be a Good Friend .ò Students could also contribute 

slogans or mottos about friendships.    

Á Distribute the Bracelet  handout ( see page 62 )  and have s tudents re - tell the 

storyôs lesson by illustrating a scene from the story on the handout. They may 
write  a caption for their picture on the lines provided.  
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Yoon and the Jade Bracelet: Bracelet Handout  
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WITS LEADS PROGRAM B OOK LIST  AND LESSON 

PLANS  
Below is the list of childrenôs books recommended for use in the WITS LEADS 

Program  with children in Gra des 4 to 6 . These books can be used in two 

ways:  

Á Independently  ï Use the lesson plans in any order as stand -alone 

lesson plans. Go to the page number in the far right column to find the 

bookôs associated lesson plan. Each include s a summary of the book,  

pr e-  and /or  post - reading discussion questions  and  suggested 

activities.  For a list of provincial and territorial learning outcomes 

satisfied by these lesson plans, see page 1 88. 

¶ As part of the WITS LEADS Training Program  ï You can also work 

through the WITS LEADS book list by teaching the WITS LEADS 

Training Program. The program consists of five training sessions that  

teach children in Grades 4 to 6 problem solving strategies in order to 

become WITS Leaders . The training sessions include important 

information  and definitions for teachers as well as classroom activities  

and use  lesson plans for the book s list ed below  to support their 

messages . Proceed to page 65  for  the WITS LEADS Training Sessions.  

 

 

  

 Title  Author  Illustrator  Publisher  Page 

 

BLUBBER  
Judy 

Blum e 
--  

Simon &  

Schuster  
91  

 

BY GOLLY, 
MOLLY, 

YOUôRE RIGHT 

Bobby 

Hawley  
--  

Publish 

America  
101  

 

THE ENGLISH 

ROSES  
Madonna  

Jeffrey 

Fulvimari  
Callaway  69  
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 Title  Author  Illustrator  Publisher  Page 

 

THE GIRLS  
Amy 
Goldman 

Koss  

--  Puffin  88  

 

JAKE DRAKE, 
BULLY 

BUSTER  

Andrew 

Clements  

Amanda 

Harvey  

Simon & 

Schuster  
85  

 

MR. 
PEABODYôS 

APPLES  

Madonna  Lorne Long  Callaway  74  

 

MY WORST  
BEST 

SLEEPOVER 

PARTY  

Anna 
Morgan & 

Rachael 

Turkienicz  

Heather 
Castles  

Second 
Story Press  

99  
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ABOUT THE WITS LEADS  PROGRAM  
The WITS LEADS Program builds on the success of the WITS Primary Program by providing 

students in Grades 4 to 6 developmentally appropriate learning activities to extend and 

apply their understanding of peaceful peer conflict resolution strategies. The WIT S LEADS 

Program e ncourages children to identify and solve peer conflict situations using five problem  

solving steps:  

1.  Look and listen  

2.  Explore points of view  
3.  Act  

4.  D id it work?  

5.  Seek help   

Students in the WITS LEADS Program are  recognized  as WITS Leaders ï old er students who 
act as role models for younger students and who children in junior grades can  turn to for 

help in  conflict situations.  

ABOUT THE TRAINING S ESSIONS  
The WITS LEADS P rogram is implemented through five training sessions  ï one for each 

problem  solving step. The sessions are presented in a standardized format, first identifying 

the sessionôs objectives and required materials, followed by a review of the LEADS 

strategies explored in earlier training sessions. The sessionôs featured LEADS strategy is 

then introduced and a variety of classroom activities to further explore it are suggested. 

Most of the sessions also feature lesson plans based on easily accessible multimedia and 

widely available childrenôs books.  

Optimally, the sessions should be comp leted sequentially; however, the WITS LEADS 

Program is meant to be flexible so the lesson plans included in the training sessions may 

also be used ind ependently  and in any order.  

Throughout the training sessions, you will encounter the icons below. Read t heir 

descriptions to learn more about what they signify and then use them to enhance your 

understanding and implementation of the WITS LEADS Training Sessions.  

 
WHAT KIDS SAY: Actual responses provided by students in the WITS LEADS Program about WITS LEADS 
strategies and resources.  

 
IMPORTANT IDEAS: Information and definitions for teachers that provide context for WITS LEADS strategies 
and activities. 

WITS LEADS Training Sessions  WITS LEADS Training Sessions  Intro  
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Objective s  

1.  To develop an understanding of what can be learned about othersô feelings, intentions, 

and inner thoughts by carefully observing their behavio urs and nonverbal expressions, 
and by listening to others  

2.  To learn basic looking and listening skills  

Introduction  

Welcome  to the first WITS LEADS Training Session.  During these  training sessions, you  will 

discuss  five steps to help children solve peer conflicts peacefully. To begin, print off a copy 

of the WITS LEADS poster (see page 196)  and review the acronym with your students: Look 

and l isten , Explore points of view , Act , D id it work ? and Seek help .  

This session will explore the first part of the LEADS acronym: Look and listen. You will use 

the questions and activities below to explore this problem  solving skill.  

Activi ties  

1.  COMPARING EVERYDAY S EEING TO REALLY LOOK ING  

Exercise  

Á Group children in t eams of three  or four.  

Á Pick one child volunteer to stand at the front of the room for one minute while 

the other s observe him or her.  

Á Ask the child volunteer to leave the room and then g ive the students two 

minutes to write down as many observations about the child as they can. 
Examples include:  

-  What colour is the childôs hair?  

-  What kind of clothing is the child wearing?  

-  What colour are his or her eyes?  

-  Was the child wearing any accessories? (bracelet, necklace, watch, etc.)  
-  What kind of shoes did the chil d have on?  

-  How was the child feeling? (angry, scared, happy, excited, etc.)   

 
WHAT KIDS SAY: Why is looking important? 

 
Á Ȱ7Å ÃÁÎ ÓÅÅ ÈÏ× ÔÈÅÙȭÒÅ ÆÅÅÌÉÎÇȢȱ 
Á Ȱ4Ï ÁÃÔÕÁÌÌÙ ÈÅÁÒ ÔÈÅÍȢȱ 
Á Ȱ%ÙÅ ÃÏÎÔÁÃÔ ÁÎÄ ÐÁÙÉÎÇ ÁÔÔÅÎÔÉÏÎȢȱ 
Á Ȱ4Ï ÃÏÎÃÅÎÔÒÁÔÅ ÏÎ ×ÈÁÔ ÔÈÅÙ ÁÒÅ ÓÁÙÉÎÇȢȱ 
Á Ȱ7ÈÅÎ ÌÏÏËÉÎÇȟ ×Å ËÎÏ× ÈÏ× ÓÅÒÉÏÕÓ ÔÈÅÙ ÁÒÅ ÉÎ ÔÅÌÌÉÎÇ ÕÓ ÉÎÆÏÒÍÁÔÉÏÎȢȱ 

WITS LEADS Training Sessions  

 

Look and Listen  1 
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2.  LISTENING MEANS REME MBERING WHAT YOU HEA R 

Discussion  

Talk  with students about how we listen , discussing  the advantages of facing the 
speaker and maintaining eye contact and ex plain ing  the difference between 

listening and hearing words. Hearing involves only hearing words someone has 

spoken while listening involves understanding and remembering the meaning of 

what was said.  

Exercise  

Á Organize students in pairs . Each student shoul d be paired with a classmate he 

or she doesnôt know very well.  

Á One partner will listen as the other student shares three pieces of information 

he or she would like other people in the class to know (e.g. hidden talents, 
favourite music group, favourite sp ort).  

Á Ask the listening partners to i ntroduce their partners to the class , seeing  how 

many of the three things they can remember to tell everyone.  

Á Have students switch roles and repeat the activity.  

3.  REFLECTIVE LISTENING  EXERCISE 

Exercise  

Á Organize stud ents in partners and have them sit opposite  to one another at 

armôs length.  

Á One partner will listen as the other describes a conflict between two people 

their age . The listener will keep his or her  arms folded and will  not look or pay 
attention to their p artner . 

Á After one minute, s top students and have the listener s repeat back to their 

partners what they heard . 

Á Begin the exercise again but ask the listener s to have  an open posture, 
maintain eye contact , use occasional ñMm-hmmsò and nod their heads. 

Á After one minute, s top the students and have the list ener repeat what they 

had heard.  

Á Reverse the roles and repeat the same process  

Discussion  

Discuss with students about w hich way of listening was  more effective . Use the 

following questions as prompt s:  

-  How did you feel when the listener was nôt paying attention to what you were 

saying? What were your inner thoughts?  
-  Was it helpful to have the listener look at the speaker while they were talking 

or nod their head? Why or why not?  

 
WHAT KIDS SAY: Why is listening important? 

 Á Ȱ)Æ ×Å ÄÏÎȭÔ ÌÉÓÔÅÎ ÆÉÒÓÔȟ ×Å ÄÏÎȭÔ ËÎÏ× ×ÈÁÔȭÓ ÇÏÉÎÇ ÏÎȢȱ 
Á Ȱ"Ù ÌÉÓÔÅÎÉÎÇ ÃÁÒÅÆÕÌÌÙȟ ÙÏÕ ×ÉÌÌ ÕÎÄÅÒÓÔÁÎÄ ÔÈÅ ÐÒÏÂÌÅÍ ÂÅÔÔÅÒ ÁÎÄ ÈÏ× ÔÏ ÆÉØ ÉÔȢȱ 
Á Ȱ7Å ÎÅÅÄ ÔÏ ÕÎÄÅÒÓÔÁÎÄ ÂÏÔÈ ÓÉÄÅÓ ÏÆ ÔÈÅ ÓÔÏÒÙ ÔÏ ÁÖÏÉÄ ÍÉÓÑÕÏÔÉÎÇ ÐÅÏÐÌÅȢȱ 

 



 

68  | Using Your WITS to Prevent Peer Victimization  

 

Objectives  

1.  To unders tand othersô points of view 

2.  To see how wor ds, thoughts and feelings can va ry for different people  

3.  To look and listen to words, thoughts and feelings  

4.  To learn to understand indirect or relational aggression  

Materials  

Á The English Roses  by Madonna  

Á Mr. Peabody ôs Apples by Madonna  

Introduction  

REVIEW 

To begin, show students the WITS LEADS poster ( see page 196)  and review the acronym: 

Look and l isten , Explore points of view , Act , D id it work ? and Seek help . Ask students to 

explain what they learned about the firs t part of the acronym, Look and listen, in the last 

training session.  

EXPLORE POINTS OF VI EW 

This session will explore the second part of the LEADS acronym: Explore points of view. You 

will read aloud two books with your class and use their associated les son plans to explore 

this problem  solving skill. See page 69  for  The English Roses lesson plan and page 74  for  

the Mr. Peabodyôs Apples lesson plan . 

 
IMPORTANT IDEAS: What new skills have children in Grades 4 to 6 developed that help them understand 
otherÓȭ points of view?  

4ÈÅ ÉÎÃÒÅÁÓÉÎÇ ÃÏÍÐÌÅØÉÔÙ ÁÎÄ ÓÏÐÈÉÓÔÉÃÁÔÉÏÎ ÏÆ ÃÈÉÌÄÒÅÎȭÓ ÃÏÎÆÌÉÃÔ ÎÅÇÏÔÉÁÔÉÏÎ ÓÔÒÁÔÅÇÉÅÓ ÒÅÆÌÅÃÔ ÔÈÅÉÒ 
increasing competence in: 

1. Differentiating and coordinating the social perspectives and interests of themselves and others 
2. Generating multiple alternative strategies for responding to conflicts 
3. Anticipating potential immediate and longer term outcomes of solutions 

These developmental advances can orient children toward pursuing social goals that preserve peer relations 
and prevent confÌÉÃÔÓ ÆÒÏÍ ÅÓÃÁÌÁÔÉÎÇ ÉÎ ÔÈÅ ÌÏÎÇ ÔÅÒÍȢ 6ÁÒÉÁÔÉÏÎÓ ÉÎ ÃÈÉÌÄÒÅÎȭÓ ÅÍÏÔÉÏÎ ÐÒÏÃÅÓÓÅÓ ɉÉÎÃÌÕÄÉÎÇ 
ÔÈÅ ÁÂÉÌÉÔÙ ÔÏ ÒÅÇÕÌÁÔÅ ÔÈÅÉÒ Ï×Î ÅÍÏÔÉÏÎÓȟ ÓÈÁÒÅ ÏÔÈÅÒÓȭ ÅÍÏÔÉÏÎÓ ÁÎÄ ÕÎÄÅÒÓÔÁÎÄ ÔÈÁÔ ÏÎÅ ÐÅÒÓÏÎ ÍÁÙ 
experience multiple emotions at a time) may also affect chilÄÒÅÎȭÓ ÓÅÌÆ-awareness, interpersonal 
understanding and bullying behaviours. Whereas younger children expect that bullies feel only happiness at 
achieving a social goal, older children can understand more complex points of view (e.g. that bullies may also 
feel sadness or guilt for having harmed the victim). 

 

WITS LEADS Training Sessions  Explore Points of View  2 
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THE ENGLISH ROSES  
By Madonna  

The English Roses are a group of girls who do everything together, 

including snubbing Binah ï a neighbourhood girl they envy because 

she appears to live a charmed life . As the girls soon find out, however,  

appearances can be deceiving.  A fairy godmother offers them the 
opportunity to see inside Binahôs home where they discover her life is 

much harder than they ever expected .   

WITS LEADS Connection:  Explore points of view  

Questions  

PRE-READING QUESTIONS  

1.  The author of this book is Madonna. Who is Madonna?  Has anyone heard of or 

read any other book s by this writer?  

2.  Take a l ook at the cover of the book.  What is the setting? W hat are the nonverbal 

messages we can "see" by lo oking at the cover?  

3.  Who do you think  the English Roses  are ? 

POST-READING QUESTIONS  

Understanding Others' Feelings  

1.  What does the expression "glued together at the hip" mean? Are they actually 

glued together? No, this is a metaphor for inseparable.  

2.  What doe s it mean to feel jealous?  

3.  What might cause the English Roses to be jealous? They may worry about others 

liking them and feel insecure or dissatisfied with their own appearances.  

4.  What kind of behaviours might feeling jealous generate?  Exclusion, isolation,  

shunning, covert aggression, bullying.  

Literary Devices  

1.  On page 12, it says: "Her skin was like milk and honey." What qualities of milk 
and honey are compared to her skin? Colour.  What figure of speech is this 

statement? Simile.  

2.  What does "green with envy " mean? Do other colours symbolize feelings? What 

are some examples? Black=rage, red=love, blue=depression, yellow=happiness.  

3.  On page 14, it says: "Now stop interrupting me ." Who is the writer talking to? 
The audience.  

 
IMPORTANT IDEAS: What is relational aggression?  

Relational aggression involves the manipulation of relationships through hurtful measures such as rumour 
ÓÐÒÅÁÄÉÎÇȟ ÉÎÔÅÎÔÉÏÎÁÌ ÓÏÃÉÁÌ ÅØÃÌÕÓÉÏÎ ÁÎÄ ÔÈÅ ÔÈÒÅÁÔ ÏÆ ×ÉÔÈÄÒÁ×ÉÎÇ ÏÎÅȭÓ ÆÒÉÅÎÄÓÈÉÐ ÉÆ ÔÈÅ ÆÒÉÅÎÄ ÄÏÅÓ ÎÏÔ 
ÃÏÍÐÌÙ ×ÉÔÈ ÔÈÅ ÉÎÓÔÉÇÁÔÏÒȭÓ ÄÅÍÁÎÄÓ. [Crick, N.R., & Bigbee, M.A. (1998). Relational and overt forms of 
peer victimization: A multiinformant approach. Journal of Consulting and Clinical Psychology, 66, 337-347.] 
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Explaining Types of Bullying  

1.  On page 17, it says the English Roses ñwanted to be friendly  but they could not 

bring themselves to be nice. " What was stopping them from being f riendly and  
caus ing  them to isolate Binah?  Thoughts of themselves, one point of view, no 

understanding of her feelings. How is it possible to feel more  than one way about 

one thing?  By seeing it from multiple perspectives.  

2.  On page 17, it says: "Let's push her into the lake ." Are the English Roses bullying 
Binah through this pretending action? Why or why not?  Yes, ignoring, isolation, 

relational aggressio n, covert bullying.  

3.  How do the actions of the English Roses make Binah feel? Lonely.  

Understanding Relational Victimization  

1.  What reasons do  the English Roses give for excluding and isolating Binah ? They 
said she thought of herself as "God's giftò and ñstuck up."  

2.  Why do you think the English Roses excluded Binah ? The girls may have been 

unhappy about themselves.  

3.  To effectively solve  problems , we must gather all the information and evaluate it. 
How skilled were the English Roses at doing this? What evidence h ave they 

gathered to support their claims? Not much: judged by looks instead.  

4.  If you were Binah, what would you say to the English Rosesô accusations of being 

stuck up and full of yourself?  

Conclusions  

1.  The English Roses  looked at Binah from a certain per spective before the visit 

from the fairy g odmother  and then changed their view afterwards; yet, Binah's 

circumstances and character remained the same. How might the girls have 

changed their view of Binah without the visit?  They could have talked to Binah 
before judging her on her appearance and what others said about her.  

2.  What was the symbolism of the English Roses dreaming the same dream? 

Perhaps their consciences were reminding them they should not judge others so 

quickly and without all the information. They were envious until they had all the 

information and realized their envy was unfounded.  

3.  How did the solution make everyone feel?  What lessons  did the girls learn?  

Activi ties  

1. WORDS, FEELINGS AND THOUGHTS  FROZEN TABLEAU  

Discussion  

Before reading the book, e xplain to students that you are going to do an  activity 

to  help them understand the charactersô thoughts. Remind them that the 

charactersô internal thought s or feeling s may match what they  say or could be 
different from or even opposite of what they  say publicly . 

Exercise  

Á Show the c over of The English Roses  and point out the four girls standing 

under an umbrella together while Binah stands under an umbrella by herself.  
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Á Select five  students to role  play the illustration  keeping in mind what the 

charac ters are saying but also what their feelings and thoughts are.   

Á Say  ñACTIONò to bring the tableau to life , with students playing the scene 
based on what they think it is about .  

Á Say ñFREEZEò to stop the action and select a student in the tableau to share 

what his or her  character is thinking and feeling.  

Á Repeat th e exercise with different groups.  

2. WHAT ARE INNER THOUG HTS?  

Discussion  

Explain that inner thoughts are things we say to ourselves as we go about our 

daily activities. They can be encouraging or discouraging, kind or mean, funny or 

not. Ask students to consider the following questions:  
-  What is the difference between saying something and thinking something?  

-  Can you say something and think something else?  

Exercise  

Á Distribute the Speech and Though t Bubble  handout ( see page 72 ) to  

students.  

Á Have students  write down an example of when they might say  something 

different from what they are  thinking.  

3. MAKE YOUR OWN COMI C STRIP 

Discussion  

Explain that narrative stories often use illustrations to show  charactersô thoughts 
and feelings so it is important to look at the pictures as well as the words.  

Exercise  

Á Distribute the Comic Strip  handout ( see page 73 )  to students.  

Á Share the example below to demonstrate how speech bubbles c an tell  us one 
story while  thought bubbles show us different  in formation .  

Á Have student s create a comic strip that tells a story using speech and thought 

bubbles.  
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MR. PEABODYôS APPLES  
By Madonna  

One Saturday, Mr. Peabody, a  beloved teacher and baseball coach, 

finds himself alone on the ball field. He wonders where everybody is 

until the bat boy, Billy Little, shows up. Billy tells him that anot her 

student, Tommy Tittlebottom, saw M r. Peabody taking apples from the 
market  and spread a rumour he was a thief . Mr. Peabody then shows 

Tommy that  what matters is t he truth ð not how things appear  ïand 

that we must choose our words carefully to avoid hurting others.  

WITS LEADS Connection:  Explore points of view  

Questions  

PRE-READING QUESTIONS  

1.  Take a l ook at the cover of the book.  What do you notice about it? What is the 
setting? Who is involved?  

2.  What do you think Mr. Peabodyôs Apples is about?  

3.  What does it mean to say that words have power ? What kind of power do they 

have ? Good, bad, depends on how they are used.  

4.  Have each student say one thing they like about the student to their right. 
Discuss h ow t hese positive powerful words mad e students feel.  

POST-READING QUESTIONS  

Literary Devices  

1.  What adjectives would you use to describe Mr. Peabodyôs character? Begin by 

giving an example on the board, such as generous, inclusive, kind, friendly, 
encouraging, dedicated, considerate or well - liked.  

2.  The feather pillow is a metaphor. What does the  pillo w represent? Mr. Peabodyôs 

integrity, truth, reputation, etc. What about the feathers ? People, gossip, etc . 

3.  What do you think the illustration on the last page symbolizes? There are a few 
feathers still out which means that most, but not all, people in Hap pville know 

Mr. Peabody is not a thief. Although the pillow is together, the stitching shows it 

is still damaged just as the power of words damaged Mr. Peabodyôs reputation. 

Perspective Taking  

1.  How did the perspectives of the children and Mr. Peabody differ  in the situation ?   

2.  On page 28, w hat did Tommy understand? He had to tell people he was wrong 

and Mr. Peabody was not a thief.  

Problem Solving  

1.  Problem solving was weak in this story. Where did it need improvement?  

2.  Identify a bystander who took action in the story. What were the actions of the 

bystander?  
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Compar ing  The English Roses  (see page 69 )  and Mr. Peabodyôs Apples 

1.  On page 20, it says:  ñIt doesnôt matter what it looked like. What matters is the 

truth.ò How can you a pply this statement to The English Roses? In Mr. Peabodyôs 
Apples , an action was judged. In The English Roses,  a person was judged. In 

both cases, the judgment was made without knowing all the information. Looking 

at a situation from a different point of view can change it drastically.   

2.  What were the differences between peopleôs perceptions and the truth in The 
English Roses  and Mr. Peabodyôs Apples? In The English Roses, Binah was 

perceived as living a charmed life. In truth, Binah had no mother and worked 

hard. In Mr. Peabodyôs Apples, wh en someone thought he didnôt pay for an apple, 

they jumped to the conclusion that he stole the apple. In truth, Mr. Peabody had 

paid for the apple. In both cases, problems occurred due to a lack of information.  

3.  How are both stories similar? Not enough info rmation was known to make a 

judgment and so characters were misinterpreted. When the situation was looked 

at from a different perspective, feelings and thoughts about the characters 

changed. Both books also show forms of bullying. The English Roses  showed 
relational bullying with the isolation of Binah while Mr. Peabodyôs Apples showed 

verbal bullying with the spoiling of Mr. Peabodyôs reputation. 

Activi ties  

1. WORDS , FEELINGS AND THOUGHT S FROZEN TABLEAU  

Discussion  

Before  reading page 12 of the book, stop  and 

explain that you are going to do an activity to  
help students g et inside the charactersô 

thoughts by recreatin g the illustration through 

role play. Remind them that the charactersô 

internal thought s or feeling s may match what 

they  say or could be diff erent from or even 
opposite of  what they say publicly . 

Exercise  

Á Show students the illustration on page 12 of 

the book where Mr. Peabody is seen taking 
an apple without paying for it (see right).  

Á Select four  students to play the roles of 

Tommy, his two frie nds and Mr. Peabody,  

keeping in mind what the characters are 

saying but also what their feelings and thoughts are.   

Á Say  ñACTIONò to bring the tableau to life  with students playing the scene 

based on what they think it is about .  

Á Say ñFREEZEò to stop the action and select a student in the tableau to sha re 

what his or her  character is thinking and feeling.  

Á Repeat th e exercise with different groups.  
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Notes: 

2. PREDICTING WHAT W ILL HAPPEN 

Exercise  

Á Stop reading after page 13 of the book when the rumour about Mr. Peab ody 
gets out  and g ive  students a piece of paper and five minutes to write down 

how they think the story will end . What are Mr. Peabody, Tommy  and Billy 

going to do?   

Á Finish reading the story before asking students to share their responses . 

3. POWER OF WO RDS 

Exercise  

Á Divide students i n groups of three  and give them five minute to role play a 

scenario that demonstrates the ñpower of wordsò to make people feel good 

about themselves.   

Discussion  

After the role  playing exercise discuss the positive and negati ve power of words. 

Remind students that a very common form of bullying is relational aggression.   

 

 
WHAT KIDS SAY: What did you like about the story -ÒȢ 0ÅÁÂÏÄÙȭÓ !ÐÐÌÅÓ? 

 Á Ȱ)Ô ÔÏÌÄ ÕÓ ×ÈÁÔ ÓÏÍÅ ËÉÄÓ ÄÏ ÂÙ ÁÃÃÉÄÅÎÔȢ 4ÈÅÙ ÔÈÉÎË ÏÔÈÅÒÓ ÄÏ ÔÈÉÎÇÓ ÔÈÁÔ ÁÒÅ ÏÐÐÏÓÉÔÅȢȱ 
Á Ȱ)Æ ÙÏÕ ÓÅÅ ÓÏÍÅÏÎÅ ÄÏ ÓÏÍÅÔÈÉÎÇȟ ÄÏÎȭÔ ÊÕÄÇÅ ÏÒ ÐÒÅÊÕÄÇÅ ÔÈÅÉÒ ÆÉÒÓÔ ÍÏÖÅȢ 9ÏÕȭÒÅ ÎÏÔ ÁÌ×ÁÙÓ ÒÉÇÈÔȦȱ 
Á Ȱ7ÈÅÎ ÙÏÕ ÄÏ ÓÏÍÅÔÈÉÎÇ ×ÒÏÎÇȟ ÙÏÕ ÈÁÖÅ ÔÏ ÐÁÙ ÔÈÅ ÐÒÉÃÅȢȱ 
Á Ȱ.ÏÔ ÅÖÅÒÙÔÈÉÎÇ ÉÓ ÁÓ ÉÔ ÓÅÅÍÓ ÏÒ ÌÏÏËÓȢȱ 
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WITS LEADS Training Sessions  

Objectives  

1.  To i dentify conflicts that inv olve direct aggression (hitting, pushing, threatening) or 

relational aggression (excluding people, ignoring, spreading rumo urs, tea sing) by 
looking and listening  

2.  To b rainstorm and act out solutions to identified conflicts  

Materials  

Á The Recess Queen  by Al exis OôNeill 

Á The Bully Dance  produced by the National Film Board of Canada (available at 

www.nfb.ca/film/bully_dance/ )  

Introduction  

REVIEW 

To begin, show students the WITS LEADS poster ( see page 196)  and  review the acronym: 

Look and l isten , Explore points of view , Act , D id it work ? and Seek help . Ask students to 

explain what they learned about the first two parts of the acronym, Look and listen and 

Explore points of view , in the last two training sessions .  

To reinforce the review, read aloud the book The Recess Queen  and go through the lesson 

plan ( see page  56 )  with your students. In addition to the questions and activities included 

there, discuss the following with your students:  

Á How do the children expe ct Mean Jean to behave? What is her reputation? They 

expect she might hurt them. She is known as an aggressive bully.  

Á How do these expectations change over time? Why? She played with Katie Sue and 
the children treated her differently. She started to feel w elcome.  

ACT 

This session will explore the third part of the LEADS acronym: Act. Begin exploring this 

problem solving skill by completing the activities suggested on the following page. Next, you 

 
IMPORTANT IDEAS: Why do inner worlds matter? 

Assuming that socially competent behaviours are incompatible with disruptive behaviours in younger 
children may be problematic. The awareness of multiple and different perspectives and emotional 
responses to the same events can be used to advance interpersonal understanding and empathy, but can 
also provide the needed understanding to manipulate otherÓȭ ÅÍÏÔÉÏÎÓȢ 3ÏÃÉÁÌÌÙ ÄÏÍÉÎÁÎÔ ÁÎÄ popular 
children can and do use relational aggression effectively to maintain their status.  

#ÈÉÌÄÒÅÎ ÁÒÅ Á×ÁÒÅ ÏÆ ÅÁÃÈ ÏÔÈÅÒȭÓ ÒÅÐÕÔÁÔÉÏÎÓ ÆÏÒ ÁÇÇÒÅÓÓÉÏÎȟ ÌÅÁÄÅÒÓÈÉÐȟ Èelping behaviours, etc. and 
expect their peers to act in ways that are consistent with these reputations. It may be hard for children 
who are trying to change their behaviours to be recognized for these changes. 

WITS LEADS Training Sessions  Act  Υ 

http://www.nfb.ca/film/bully_dance/
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will view a short film called The Bully Dance  with your class, using questions and activities in 

its associated lesson plan to further explore the video.  

Activi ties  

1. PREVIEWING THE SC ENARIO 

Exercise  

Á Describe the following scenario to the students:  

-  Student  A is pl aying with a ball against the school wall.  
-  Two other students, B and C,  are watching.  

-  Student D  brushes up against  A as if by accident.  

-  A slumps down , not sure what to do.  

-  B looks  away while C  laughs.  
-  D shoves A  and grabs the ball.  

-  B walks away, but C joins the bully to taunt  A.  

Á Choose four students to role  play the scenario and  ask students to observe 

the roles played by each actor.  

Discussion  

Discuss the scenario with students. Use the following questions as prompts:  

-  What do you think Student A wa s thinking and feeling? What about Student 

B? Student C? Student D?  

-  What does it mean to be a bully? To be bullied? To be a bystander? Who 
played these roles in the scenario?  

-  Could the characters have chosen different actions? Give an example.  

-  What are exa mples of bullying behaviour? List ideas on the board and 

categorize these examples into three groups: Verbal bullying, physical 
bullying and relational bullying.  

2. BULLYING SURVEY 

Exercise  

Á Distribute the Bullying Survey  handout ( see page 79 )  to student s. 

Á Ask them to discuss the questions with their parents or guardians and fill in 

the answers.  

Discussion  

Discuss the survey in class the next day , going over the answers  with students:  

1.  False. Girls bully almost as much as boys on the playground.  

2.  True. Bu llies like to show off. Bullying happens in the classroom, in the 
hallways and on the playground.  

3.  True. Children who are continually left out of a group feel bullied.  

4.  True. Sometimes getting help from a teacher or a parent is the only thing that 

will stop the bullying. A bully has too much power. He or she needs someone 
who is really in power to intervene.  

5.  True. Kids who bully can learn to have positive relationships and be more 

sensitive to othersô feelings. 

6.  False. Anyone can be bullied.  

7.  True. In a survey,  90 per cent of children said they find it unpleasant to watch 
bullying.   
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THE BULLY DANCE  
Produced by the National Film Board of Canada  

A community is disrupted when a bully victimizes a smaller member of the 

group. Eventually, t he whole community becomes involved in dealing with 

the bully, who is himself a victim in his own house . This short animated film 

examines the roles of peer pressure, accountability and power struggles in 
bullying.  

WITS LEADS Connection:  Act  

 

Questions  

PRE-VIEWING QUESTIONS  

1.  Based on the title, what do you think this video is about?  

2.  In this animated video , the characters are personified animals . What does that 

mean?  Animals who act like people .  

3.  The video has no dialogue. What is dialogue? Conversations.  How will you know 

what is happening  without it ? By reading body language to learn about the 

characters and their feelings. By observing what they do and what that reveals 

about them.  

POST-VIEWING DISCUSSION QUESTIONS  

1.  What problem  was faced in the video ? One of the characters was targeted by a 

bully and his friends. He was injured before the problem was solved.  

2.  What did the bystanders do when they saw the character being bullied ? Some 

joined in and laughed at the character. Others ran away when the bully 
int imidated them, leaving the character alone to be beat up.  

3.  What did the adults do? When the character was being excluded from the circle, 

they eventually made the others let him in. One of the bullyôs parents appeared 

to be abusive to him (i.e. parent curle d his fist when confronted).  

4.  What is a role model? What is a ñgoodò role model? 

5.  Refer to the list of bullying behaviours the class created before the viewing (see 

the Previewing the Scenario activity on page 78 ).  Which of these did you observe 

in the video ?  

6.  How did the bully take responsibility for his actions and make amends to the 
character he bullied ï or did he? Who might be the next target? What other 

solutions might there be?  

7.  Do you think the title Bully Dance  is appropriate for this film? Why or why  not?  

8.  What are bystanders? Introduce the Bully Circle poster (see page 197) and show 
students  how bystanders can ignore, join or help those being bullied.  

WATCH THE BULLY DANCE A SECOND TIME, ASKIN G STUDENTS TO FOCUS 

ON THE ROLE BYSTANDE RS PLAY IN THE VIDE O. 
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SECOND POST-VIEWING DISCUSSION Q UESTIONS  

Á Who were the bystanders? Teachers, parents and students.  

Á Why do you think the bystanders did not help? They were afraid of getting hurt, 
afraid of being the new target, afraid theyôd make it worse, did not know what to 

do, etc.  

Activi t ies  

1.  ROLE PLAY 

Discussion  

Talk with students about the important role bystanders can play and how 

student s can use WITS and LEADS strategies to recognize, refuse to accept and 

report bullying . Discuss the importance of being as sertive or calling for help.  

Exercise  

Á Stop the video at the lunchroom scene (3:33) and have the students play the 

roles of the bystanders but  change  their actions in order to stop the bullying.  

Á Repeat for the gym scene where the character is hit from be hind (5:22) and 
the playground scene where he is beat up (6:02).  

2. LETTER WRITING  

Exercise  

Á Introduce or review with your students how to format a personal letter.  

Á Assign students to write a letter to the bully in The Bully Dance , advising him 
to take re sponsibility for his actions and make amends to his victim .  

3. THE PERFECT PLAYGROUND 

Exercise  

Á Have c hildren close their eyes  and i magine the perfect playground filled with 

kids of all ages. Everyone is happy and doing different activities . 

Á Ask children to imagine t ak ing a look around the perfect playground and then 

make a list of what they  donôt see. 

Á Ask children to share their answers with the class . 

Discussion  

Ask students to identify typical conflicts that happen on the playground and how 
these proble ms get handled. Discuss other ways of handling them and what 

would happen if these solutions were put into action instead.  

 
WHAT KIDS SAY: What do you see when you imagine the perfect playground? 

 Á Ȱ.Ï ÕÎÈÁÐÐÙ ËÉÄÓȢȱ 
Á Ȱ.Ï ÏÎÅ ÆÉÇÈÔÉÎÇȢȱ 
Á Ȱ.Ï ÂÕÌÌÙÉÎÇȢȱ 
Á Ȱ.Ï ÂÉÃËÅÒÉÎÇȢȱ 

 

Á Ȱ.Ï ÃÒÙÉÎÇȢȱ  
Á Ȱ.Ï ÏÎÅ ÉÓ ÈÕÒÔȢȱ 
Á Ȱ.Ï ÏÎÅ ÉÓ ÌÅÆÔ ÏÕÔ ÆÏÒ ÂÅÉÎÇ 
ÄÉÆÆÅÒÅÎÔȢȱ 
 

Á Ȱ.Ï ÏÎÅ ÕÓÉÎÇ ÖÉÏÌÅÎÃÅ ÔÏ ÓÏÌÖÅ 
ÐÒÏÂÌÅÍÓȢȱ 

Á Ȱ.Ï ÂÁÄ ÌÁÎÇÕÁÇÅȢȱ 
Á Ȱ.Ï ÉÇÎÏÒÉÎÇ ÐÅÏÐÌÅȢȱ 
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Notes: 

4. WHAT IS RELATIONAL  BULLYING? 

Exercise  

Á Organize students in groups of three  or four . 

Á Have each group  create a 20 -second skit about bullying  someone without 

hitting or touching . For example, teasing someone about their clothes, 

ignoring/leaving someone out, spreading rumo urs about someone.  

Á Ask groups to share their skits with the clas s. 

5. EXPLORING REAL LIF E CHOICES  

Discussion  

Brainstorm with  students examples of real conflict situations that happen on the 

playground and examples of solutions to the problem. For example, someone is 

playing tetherball and wonôt give anyone else a turn. 

Exercise  

Á Sele ct one of the conflicts to role play.  

Á Ask a student to pretend that he or she is  the WITS Leader on the playground  

and  act out how he or she  would handle the conflict. For example, suggest 

students line up and take turns.  

Á Ask a different student to role  play the same conflict and offer a new solution . 

For example, get the playground supervisor to help.  
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Objectives   

1.  To identify  the short -  and long - term consequences of actions  cho sen  to deal  with a 

conflict  

2.  To identify those factors that s uggest a solution has worked  

3.  To d emonstrate social responsibility by solving problems and resolv ing conflicts in 

peaceful ways  

4.  To l earn to exercise democrat ic rights and responsibilities  

5.  To r ecognize different types of bullying and the roles of bystande rs in refusing and 

reporting it  

6.  To l earn effective leadership skills  

Materials  

Á Jake Drake , Bully Buster  by Andrew Clements  

Á The Girls  by Amy Goldman Koss  

Á Blubber  by Judy Blume  

Introduction  

REVIEW 

To begin, show students the WITS LEADS poster ( see page 196 )  and review the acronym: 

Look and l isten , Explore points of view , Act , D id it work ? and Seek help . Ask students to 

explain what they learned about the first three parts of the acronym, Look and listen, 

Explore points of view and Act, in  the last three trainin g sessions.  

DID IT WORK?  

This session will explore the fourth part of the LEADS acronym: D id  it wor k? Begin exploring 

this problem solving skill by completing the activity suggested below. Next, conduct small 

group novel studies in your class with one or more of three books, using their associated 

 
IMPORTANT IDEAS: How to effectively conduct a novel study as part of the WITS LEADS training 

Á Focus on examining points of view and expectations of bullies and victims in the novels.  
Á Discuss what the characters do in response to bullying. When do their actions ×ÏÒËȩ 7ÈÅÎ ÄÏÎȭÔ 

they? How can you tell? Encourage students to provide evidence from the story to support their 
responses. 

Á Conduct literary discussions in small groups to give students greater opportunities to participate. Try 
ÄÉÖÉÄÉÎÇ ÙÏÕÒ ÃÌÁÓÓ ÉÎÔÏ ÔÈÒÅÅ ÇÒÏÕÐÓȢ (ÁÖÅ ÅÁÃÈ ÇÒÏÕÐ ÄÉÓÃÕÓÓ ÔÈÅ ÑÕÅÓÔÉÏÎÓ ÉÎ ÔÈÅ ÂÏÏËȭÓ ÌÅÓÓÏÎ 
plans and then have the groups share the results of their discussions with the class. 

WITS LEADS Training Sessions  Did it Work?  4 
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lesson plans to explore them further. See page 85  for  the Jake Drake, Bully Buster lesson 

plan , page 88  for The Girls lesson plan and page 91  for  the Blubber  lesson plan.  

Activi ties  

1. SOLVING REAL CONFLIC TS 

Exercise  

Á For each of the conflict situations below (or using alternate conflicts 

suggested by t he class), brainstorm what WITS Leaders could do to help:  
-  One group of students wants to play tag on the playground equipment, 

but another group just want s to sit on the monkey bars and chat . Possible 

solution: Split the playing times (one recess time is r eserved for tag; 

another is reserved for just playing on the equipment).   
-  Some students are playing a private game and have a fort/clubhouse on 

the field. Another  student is standing alone , looking really sad  and  tell s 

you that the other children  wonôt play with him or her . Possible solutions: 

Help the student find something else to do. Start a group game and invite 

the student to play in the group game. If the group in the fort always 
hurt s peopleôs feelings, ask the playground supervisor or your teacher for 

help.           

Discussion  

Discuss the consequences and justifications for each suggested solution. Use the 
following questions to guide your discussion with students:  

-  What would happen if you did that action?  

-  Why would that be a good thing to do?  

-  What  clues would tell you that your solution worked?  The conflict stops and 
doesnôt keep happening, children feel happy, the playing or game continues, 

children think the solution is fair for everyone, the playground feels like a safe 

place.  

-  How can you tell i f your solution didnôt work? The conflict happens again, 

children feel afraid or angry, someone gets hurt or has their feelings hurt, 
someone gets into trouble, the playing or game stops.  
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JAKE DRAKE, BULLY BU STER  
By Andrew Clements  

This story describe s how Jake changed from being a ' bully magnet' to a 

'bully buster.'  When Jake is in second grade he meets a boy called Link 

Baxter who exhibits bullying behaviours. Jake i s struggling to avoid being 

Linkôs target until one day the teacher assigns Jake and Link to work 
together on a class project.  Through  this experience Jake learns 

strategies to stop bullying when it happens.  

WITS LEADS Connection:  Did it work?  

Questions  

POST-READING  QUESTIONS  

Conflict and Feelings  

1.  What is the conflict in the story? Jake has been bullied in all his years of school 

and is still bullied by Link Baxter.  

2.  How does Jake feel?  He experiences different feelings such as anger, meanness, 

and embarrassment. He is hurt, not having fun  and  powerless. At times he feels 

confident becaus e he can think. He is also scared, intimidated, and threatened.  

3.  Jake used a variety of strategies to deal with his bully problems. What were they? 
Ignored; laughed it off; made fun of himself; confronted Link; shared knowledge 

with his sister; fought back ; stood up for himself; did not bully; used his head; 

realized he had power and became assertive in his actions and words.  

4.  What worked and what didnôt work? What else could he have done?  

5.  In the book, it says: ñIf there is no one to bully, a bully isnôt a bully, right?ò What 

does this quote mean?  

Expectations  

1.  What  expectations did Jake have for Link? Why does he think Link will bully him?   

Identifying Solutions  

1.  What was Jakeôs final solution to his problem? He stood up for himself in refusing 

to do all th e work for the project. He got the courage to face Link just as he got 
courage to look under the bed when he was afraid of monsters. When the 

occasion arose for him to have power over Link he did not use it. He chose to 

help Link by reading the report. He also realized that Link was covering up some 

of his weaknesses by acting like a bully.  

2.  How did this solution make Jake and Link feel? Jake felt empowered and Link felt 
thankful. There was no longer an imbalance of power. Both were able to see good 

qualiti es in the other.  

3.  How did Jake know he had solved the problem? Although he and Link were not 

friends, Link no longer bullied him and neither did anyone else because Jake 
learned to have the confidence to stand up for himself. He was no longer bullied 

by any one because he understood he could control how he responded.  

4.  What else could Jake have done to solve the problem?  
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Activi ties  

1. WHAT WOULD YOU HAVE DONE? 

Exercise  

Á Distribute the What Would You Have Done?  handout ( see page  87 ).  

Á Ask students to complete i t, thinking about what they would do if faced with 

the situations outlined there.   

2.  BULLYING VOCABULARY  

Exercise  

Á In their discussion groups, have students list and define all the words from 
th e story that relate to bullying. Word lists could include:      

-  bully magnet  

-  bullies  

-  target  

-  bully  

-  bullied  

-  bump  

-  pick  

-  making fun  

 

 

 

-  target  

-  ignore  

-  take things  

-  push  

-  hit  

-  tattle tale  

-  destroy  

-  shove  
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THE GIRLS  
By Amy Goldman Koss  

A group of friends decides to ostracize Maya . Maya  is shocked and has no 
clue what she could have done wrong . Neither do her friends because itôs 

Candace , the  self -assured leader, who decides who's in and who's not . 

The story is  told from several perspectives, creating a picture of social 

status and  peer pressure among young people  who are struggling to 

discover  who they are, where they belong and what is right.  

WITS LEADS Connection:  Did it work?  

Questions  

POST-READING  QUESTIONS  

Perspective Taking and  Point of View  

1.  Through the use of metaphors, ea ch girl is compared to an animal . Are the 

attributes of these animals positive? Do you think the characters were 

comfortable with them? Use the descriptions below of the characters, their animal 

metaphors, their attributes (characteristics evident from desc riptions in the 
novel) and implied attributes (characteristics evident from reading between and 

beyond the lines of the novel) to help guide the discussion:    

 

2.  What prevented the  girls  from disagreeing?  

3.  How important is it to belong to a group or clique even if it mea ns you have to 

act differently than  who you are?  

Character  

Name  

Animal 

Metaphor  

Character  

Attributes  

Implied  

Character Attributes  

Darcy  Whippet  Pointy little dog with 

ratôs tail and ribs 

showing; skinny; fast  

Dishonest; mean; insecure; executioner; 

obedient like a dog; afrai d and fierce; no 

conscience; mak es excuses; blameless; 
irresponsible  

Renée  Sloth or 

Tortoise  

Feminine; blonde; 

pale; slow; careful; 

watchful; not stupid 
or lazy  

Thoughtful; considerate; reflective; follower; has 

a conscience (onlooker); afraid; compassionate; 

leader; empathetic; responsible for actions; takes 
a long time but does the right thing  

Brianne  Sparrow  Common; boring ; 
stupid; big beak  

Cheerleader; lacked courage; regretful; afraid; 
responsible; feeding chicks  

Maya  Cockroach  Pest to be squashed  Embarrassed; courageous; responsible; a leader  

Candace  Panther  Powerful; graceful  Bully; inconsiderate; insecure; fearful; q ueen; 
misunderstood; unhappy; irresponsible  

Nicole  ? ? ? 
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4.  Why do you think the author chose to us e a first person narrative to tell the 

story? Emphasizes the charactersô different perspectives and points of view.   

5.  Can you think of a situation where you acted differentl y from the way you were 
feeling? Why did you choose to do this?  

Did It Work?  

1.  What d id the girls do in response to the bullying?  

2.  Why didnôt it work to stop the bullying? 

3.  What else could they have done?  

4.  There is a metaphor in the story comparing bullying to death on the gallows 

(hanging). Based on this metaphor, which character is the quee n? The 

executioner? The cheerleader? The onlooker? The person dying? How do you feel 

about this comparison?    

Conclusions  

1.  You always have a choice about your friendships. Candace ch ose people to be in 

her clique , but was she a friend  to them ? 

2.  Which girls d emonstrated friendship? How?  

3.  What are the characteristics of a good friend ? Some that could be included are:  

-  Shows kindness and respect  

-  Sticks up for others  

-  Tells the truth in a kind way  

-  Keeps promises  
-  Puts effort into a friendship  

-  Accepts friends for who they are and does not try to change them  

-  Is supportive when friends need help  

Activi ties  

1. ATTRIBUTES AND EX PECTATIONS 

Discussion  

Sometimes characters in a story are animals. Often the se animals  are chosen 
because they represent certain human physical and  emotional traits. For 

example, t he fox is clever a nd sneaky. Brainstorm with students some other 

examples. The frog is ugly, the swan is beautiful.  Also include negative 

connotations in the discussion , such as calling police ñpigs .ò What attributes are 
implied here? What about ñpeople are sheep?ò 

Exercise  

Á Ask  students to t hink about  themselves  and their  own character , including 

physical and emotional traits.   

Á Ask them to w rite down which animal would best reflec t who they are, 
including  the reasons why they  selected that animal.  

Á Have students share and d iscuss their responses with the class . 
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2. C HARACTER SKETCH 

Discussion  

In the novel, six perspectives or points of view are presented. Each chapter is 
narrated by a different character using the literary t echnique of first person 

narrative. Discuss with students different ways we can learn about the characters 

both by reading what is written and reading between and beyond the lines.   

Exercise  

Á Ask students to develop a character sketch of each girl  based on  their 
thoughts, actions, what ot hers say about them and any other information 

they are able to gather from reading what is written and reading between and 

beyond the lines .  

Á Include the animal metaphor for each girl and its implication.  

3. THE BULLY CIR CLE 

Exercise  

Á Distribute a copy of t he Bully Circle poster ( see page 197)  and a blue and red 

pencil crayon to each discussion group.  

Á Ask students to use the blue pencil crayon to  fill in the characters ô names 
beside the roles they  played at the beginning o f the  story.  

Á If students feel the characters changed their roles at the conclusion of the 

story, use the red pencil crayon to fill in the charactersô names beside their 

new role.   

Á Students should also support the change of role using evidence from the 
sto ry.  
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BLUBBER  
By Judy Blume  

Wendy is an intelligent and popular girl , but she leads her classmates in 

bullying Linda. The story describes the behaviour of preteen group 

dynamics and observes the ease with which bullying shifts targets, 

especially late in the story when another girl  becomes the focus of 
harassment after standing up for Linda.  

WITS LEADS Connection:  Did it work?  

Questions  

PRE-READING  QUESTIONS  

1.  What do you think ñBlubberò refers to? 

2.  What do you think the character in the story will be bu llied about?  

POST-READING  QUESTIONS  

Dialogue  

1.  Dialogue is an important element of  the  story. What is it? What is its function?  It 

can help readers discover how characters think and feel by what they say and 

what others say about them.  

2.  Some of the characte rs in Blubber use curse words in their conversation s. Why?  
Sometimes children use this kind of language so the author includes it to make 

the conversation realistic. That doesnôt mean this language should be used.  

Problem  Solving and Perspective Taking  

1.  What is the problem in the story? Wendy, the leader of a clique, uses her power 

to bully others . Linda (Blubber) is the first target, followed later by  Jill who is a 
member of the group.  

2.  From whose point of view is the story told? Who is the ñIò? ñIò refers to Jill. ñIò is 

a first person pronoun; therefore, the story is told in the first person narrative.  

3.  What types of bullying do Wendy and the other children use? Both overt and 
covert bullying. They exclude her, humiliate her, control her words and 

behaviou r, threaten her, trip her, put her in the cupboard and tease her.  

4.  Why doesnôt Linda get help? 

5.  Tracyôs mother says to ignore bullying and to laugh it off. Does that work? Why? 

Why not?  

6.  Jillôs thoughts and actions donôt always match. Below are some examples from 

the story. Why do you think Jillôs thoughts and actions are different? 

-  In the book, it says  Jill would never smash a carved pumpkin or steal loot 

from little kids; yet, she  throws eggs at Mr. Machinist and puts toilet paper 
and silly string on Lindaôs house. These actions donôt match her other 

thoughts. Why does she do it? She rationalizes that ñthey deserve it.ò  

-  In the book, Jill has to sit in the corner  because she was smiling in class.  She  

thinks: ñDamn that Blubber! Itôs all her fault. Sheôs the one who made me 
smile with her disgusting smell.ò Why is Jill  blaming Blubber when it was her 
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